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The United States Department of Education, Office of
Special Education Programs (OSEP) is responsible for
monitoring all states to ensure compliance with the Indi-
viduals with Disabilities Education Act (IDEA).  The
Continuous Improvement Monitoring Process (CIMP) is
the vehicle it uses to measure compliance and assess the
impact and effectiveness of state and local efforts to pro-
vide early intervention services to infants and toddlers
with disabilities and developmental delays and their
families, and a free appropriate public education to chil-
dren and youth with disabilities.

The CIMP proceeds through phases, the first of which is
the completion of a Self-Assessment.  The Self-Assessment
indicates how well the State is achieving results for chil-
dren with disabilities, establishes a baseline for measure-
ment of progress, and measures adherence to pertinent
Federal and State legal requirements.  The following is a
summary of the Self-Assessment process in Rhode Island.

The Self Assessment process in Rhode Island was designed
to collect and analyze data about the status of services
currently being provided and to produce a Self-Assess-
ment Report for submission to OSEP and for use by the
Rhode Island Departments of Health and Education in
developing an Improvement Plan to address identified
needs.  The Self-Assessment process was a unified and
public driven partnership to improve results for children
with disabilities. A total of 97 individuals representing a
broad range of constituents with diverse perspectives
participated in the Rhode Island process on the CIMP
Steering and Cluster Committees.  Part C and Part B
constituencies worked in concert to facilitate a seamless
birth to age twenty-one systems perspective.

Executive Summary
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To develop and implement the Self-
Assessment, the state appointed and
worked with a Steering Committee,
composed of key stakeholders.  The
Steering Committee coordinated Rhode
Island’s overall process, using a subcom-
mittee structure known as “Cluster
Committees” to conduct the Self-Assess-
ment related to “clusters” of specific
“indicators” identified by OSEP related
to IDEA requirements.

Seven Cluster Committees were formed
to assess Rhode Island’s performance in
the following eight federal cluster areas:

• General Supervision

• Early Childhood Transition

• Secondary Transition

• Family Centered Services

• Parent Involvement

• Early Intervention Services in
Natural Environment

• Free Appropriate Public Educa-
tion in the Least Restrictive
Environment

• Comprehensive Public Awareness
and Child Find System

Each Cluster Committee reviewed numer-
ous federal and state data sources con-
cerning Rhode Island.  They analyzed this
data and used a modified consensus
process to identify Rhode Island strengths
and concerns most supported by the data
for their respective cluster area.  The
Cluster Committees produced eight

cluster reports, which detail their results.

Numerous statewide strategies were
utilized to garner additional public input
including forums, questionnaires, sur-
veys, news releases, mailings, and focus
groups.  The Steering Committee used
this public input to identify themes to
validate the strengths and concerns
identified by the cluster Committees.

In conducting the Self-Assessment, gaps
in data were discovered that were most
essential in supporting effective improve-
ment planning.  These gaps were identi-
fied as data needs that should be ad-
dressed as Rhode Island continues
through the CIMP phases.

A summary of the results of the Self-
Assessment process in Rhode Island
follows.  The highlights for each of the
eight cluster areas include (1) identifica-
tion of major themes related to strengths
and concerns most supported by data
and (2) identification of major data needs
resulting from the Self-Assessment that
should be addressed.  A complete listing
of these findings is provided in each of
the cluster sections of the full report.  The
highest ranked items for each cluster
were the following:

General Supervision

Highest ranked strength
Under Part C, the Tom Hehir Report and
the Governor’s Commission to Study
Early Intervention was used to initiate
changes, e.g., fee for services, transition
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coordinator.  Under Part B, monitoring
findings were used re: the Speech and
Language Subcommittee.

Highest ranked concern
Some families don’t understand their
due process rights and procedures.

Highest ranked data need
A consistent format is needed for equaliz-
ing, standardizing, and clarifying data,
e.g., informal complaints.

Transition:  Early Childhood

Highest ranked strength
There are written guidelines for the
implementation of the transition process.

Highest ranked concern
There is no accountability for implement-
ing recommended guidelines by Part C
and Part B.

Highest ranked data need
The Part C and Part B data systems need
to be linked.

Transition:  Secondary

Highest ranked strength
Some interagency agreements are in
place at the state level.

Highest ranked concern
Comparative post-school outcome data
for all students needs to be consistent
with data collected in the RI Transition
Outcome Study (with the capacity to

disaggregate data for students with and
without disabilities).  Post secondary
outcomes for students with disabilities
need to improve.

Highest ranked data need
Comparative post-school outcome data
for all students needs to be consistent
with data collected in the RI Transition
Outcome Study (with the capacity to
disaggregate data for students with and
without disabilities).

Family Involvement:  Family-
Centered Services (Part C)

Highest ranked strength
Family satisfaction survey results are
positive and indicate that Early Interven-
tion services and supports are family-
centered and respectful of family choices.

Highest ranked concern
What are the benefits beyond Early Inter-
vention?  Data does not exist to measure
effectiveness of Early Intervention.

Highest ranked data need
Data sources need to measure long-term
outcomes for children and families who
receive services in Early Intervention.

Family Involvement:  Parent
Involvement  (Part B)

Highest ranked strength
Invitations/opportunities exist for family
involvement and data demonstrates that
families are participating in developing
policies at the state and local levels.
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Highest ranked concern
Family involvement policies are not
clearly valued, defined, articulated, and
integrated resulting in poor, inaccurate,
insufficient data to drive positive strate-
gic change.  This includes:

• Data sources are not specific in
describing the population of
parents and children/students;

• Data sources are not complete,
therefore, producing inequitable
results;

• Data sources are not currently
disaggregated;

• There is no overall state wide
policy;

• Data sources are not asking all
pertinent questions;

• We lack data to measure equal
participation; and

• Data is not systemic across all
components, i.e., family involve-
ment in all other CIMP areas.

Highest ranked data need
There is a need to retrieve the SALT
Survey data report that is disaggregated
by responses from families of students
with disabilities.

Inclusion:  Early
Interventions Services in
Natural Environments

Highest ranked strength
The Department of Health is attempting

to reimburse for services in natural
environments in a way that will support
programs providing these services in
natural environments.

Highest ranked concern
Within Rhode Island, we lack a true
accepted/shared definition of natural
environments by all providers and
families.  It is currently based on location
rather than current literature defining
services in natural environments.

Highest ranked data need
Data for capturing services in natural
environments only captured yes/no
responses.  It did not identify true natural
environment settings.  Data needs to be
revised to capture a true picture of what
types of natural environments - as under-
stood through a shared definition.

Inclusion:  Free Appropriate
Public Education in Least
Restrictive Environments

Highest ranked strength
There are several pre and in-service
professional development activities that
are excellent and effective.

Highest ranked concern
There is variability in practice and imple-
mentation:

• How evaluation teams identify
students;

• How Local Education Agencies
(LEAs) provide services (includ-
ing contract language
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and ratios); and

• How Functional Behavior Assess-
ment and positive behavioral
supports are implemented.

Highest ranked data need
There is a need for an individual student
identifier that allows for longitudinal
tracking.

Comprehensive Public
Awareness and Child Find

Highest ranked strength
Rhode Island screens every baby born
through its Universal Newborn Screening
program and follows up for those eligible
with a Level 2 in-home screening.  This
process includes hearing screening
through the RI Hearing Assessment
Program based at Women & Infants
Hospital.

Highest ranked concern
Local commitment of staffing and re-
sources to conduct Child Outreach is
variable across districts.  There is no state
level standard for local implementation.
The RIDE resources (staff & budget)
devoted to overseeing and supporting
the preschool screening system (Child
Outreach) have been gradually elimi-
nated since 1990.

Highest ranked data need
Enable the RIDE data system to portray
the relationship between the percentage
of students in poverty and the percentage
of students identified with disabilities

living in poverty. Consider exploration of
all factors, such as teacher expectations,
educational responsiveness, referral-
identification procedures, etc., contribut-
ing to any correlation between poverty
and incidence.

Moving Toward
Improvement Planning

During this first phase of the federal
monitoring process, the task in Rhode
Island was Self-Assessment, not improve-
ment planning.  However, if ideas for
improvement planning emerged, they
were “parked” for later use.  These ideas
for improvement/maintenance strategies
will serve as a “starting point” for im-
provement after completion of the Self-
Assessment process.

The next step for Rhode Island will be to
move forward with the Improvement
Planning phase of the CIMP.  It will
continue to be a unified and public driven
partnership to improve results for children
with disabilities.  Rhode Island will use
the same joint Part B and Part C approach
for system change used during the Self-
Assessment.  The prioritization of major
themes and linkage to public input, as
well as the ideas for improvement/
maintenance strategies from this phase
will facilitate Rhode Island’s transition to
this next level of the Continuous Improve-
ment Monitoring Process.



Preface

The Individuals with Disabilities Education Act (IDEA)
requires each state to provide early intervention (Part C of
the law) and special education (Part B of the law) to children
with disabilities ages birth – twenty-one.  The United States
Department of Education, Office of Special Education
Programs (OSEP) is responsible for monitoring all states to
ensure compliance with the IDEA.  The Continuous Im-
provement Monitoring Process (CIMP) is the vehicle used to
assess the impact and effectiveness of state and local efforts
to provide early intervention services to infants and toddlers
and their families, and a free appropriate public education
to children and youth with disabilities.

The CIMP proceeds through phases, the first of which is
the completion of a Self-Assessment.  The Self-Assessment
indicates how well the State is achieving results for chil-
dren with disabilities, establishes a baseline for measure-
ment of progress, and measures adherence to pertinent
Federal and State legal requirements.  This document
describes the Self-Assessment process in Rhode Island.

Overview of IDEA
Implementation in Rhode Island

Infants and Toddlers Birth to Age Three
Very young children ages birth to three with disabilities or
significant developmental delays are entitled to services
through the State’s Early Intervention System.  The lead
agency responsible for the administration of the Early
Intervention system in Rhode Island is the Department of
Health.  Through a statewide network of community-
based providers, all eligible infants and toddlers and their
families receive comprehensive services until children

Introduction
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reach age three.  If children enrolled in
Early Intervention need ongoing services
and supports when they reach age three,
services and supports are provided to
transition children to other appropriate
services.  The Department of Health is
responsible for:

• Ensuring statewide compliance with
all Federal and Sate mandates gov-
erning the provision of Early Inter-
vention.

• Providing leadership and technical
support to all agencies within the
Early Intervention system.

• Promoting collaboration among all
agencies and individuals involved in
the provision of Early Intervention
services and supports.

• Administering federal and state
funds appropriated to ensure the
provision of quality Early Interven-
tion services and supports to all
eligible infants and toddlers with
disabilities.

Children from Age Three - Twenty-One
Among the many principles that guide
the work of the Rhode Island Department
of Education, the following are beliefs
that apply to all children but particularly
to children with disabilities:

• All children can and want to learn
and do so in a variety of ways.

• Family is the primary influence on a
child’s development.

• Higher expectations drive higher
achievement.

The mission of the Department of Educa-
tion is to lead and support schools and
communities in ensuring that all students
achieve at the high levels needed to lead
fulfilling and productive lives, to com-
pete in academic and employment
settings, and to contribute to society.

To do this the Rhode Island Department
of Education:

• Advocates for coherent public policy.

• Enhances local capacity to improve
teaching and learning.

• Sustains an effective accountability
system by building innovative part-
nerships, which create positive
change.

The Office of Special Needs at the Rhode
Island Department of Education provides
the following services to ensure that this
mission results in improved outcomes for
children with disabilities and their
families:

• Oversight and monitoring of the
implementation of the IDEA and its
regulations in all Rhode Island
schools and communities.

• Training and technical assistance to
service providers and parents in the
design, delivery, and evaluation of
special education and related services.

• The administration of federal funds
to support the design, delivery, and
evaluation of special education and
related services throughout Rhode
Island.
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• The facilitation of partnerships and
collaboration to improve results for
children with disabilities and their
families.

• Collaboration with the Rhode Island
Department of Health to ensure a
smooth transition from the Early Inter-
vention to School System of Services.

Continuous Improvement
Monitoring Process

The Continuous Improvement Monitor-
ing Process (CIMP) is a systems change

process that drives and supports im-
proved results for infants, toddlers,
children, and youth with disabilities
and their families, but also measures
compliance.   CIMP is an inclusive,
public process that includes stakehold-
ers as partners including broad dis-
semination of the process and its re-
sults.  It is continuous and ongoing
rather than implemented as a single
event.  It is data-driven and uses quan-
titative and qualitative information to
assess performance.

CIMP includes multiple phases as
depicted below:
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The CIMP phases consist of the following:

• Self-Assessment. The state appoints
and works with a Steering Commit-
tee, composed of key stakeholders
representing diverse perspectives, to
develop and implement a Self-Assess-
ment that analyzes how successful
the state has been in achieving com-
pliance and improving results.

• Validation Planning. The Steering
Committee works with OSEP staff to
plan strategies for validating the Self-
Assessment results including public
input meetings, surveys, telephone
calls, etc.

• Validation Data Collection. OSEP
collects data, presents the data to the
Steering Committee and works with
the Steering Committee to plan the
reporting process.  OSEP may collect
data at both the state and local levels.

• Reporting to the Public. OSEP’s report
reviewing the state’s performance is
made available to the public.

• Improvement Planning. Based upon the
Self-Assessment and validation
results, the Steering Committee
develops an improvement plan that
addresses both compliance and
improvement of results for children
with disabilities.  It includes
timelines, benchmarks, and methods
to verify improvement.

• Implementation of Improvement Strate-
gies. The state implements its im-
provement plan and evaluates the
effectiveness of the plan.

• Verification and Consequences. Based

upon documentation that OSEP
receives from the state and its Steer-
ing Committee, as well as other
sources, OSEP verifies the effective-
ness of actions taken in implementing
the improvement plan.

This report presented herein reflects
completion of the Self-Assessment phase
described above as well as initial activities
to validate self-assessment results via the
use of a variety of public input strategies.

Self-Assessment Framework
The Self-Assessment process is organized
around eight cluster areas.  Each cluster
area has an objective and a list of compo-
nents, which reflect statutory and regula-
tory requirements.  Within each compo-
nent are indicators, which are used to
measure performance.
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Cluster Area Objective

General Supervision Effective general supervision of the implementation of the
IDEA is ensured through the State Education Agency’s and
Lead Agency’s development and utilization of mechanisms
and activities, in a coordinated system, that results in all
eligible children with disabilities having an opportunity to
receive a free appropriate public education in the least
restrictive environment, and all infants and toddlers and
their families having available Early Intervention services
in natural environments appropriate for the child.

Early Childhood Transition planning results in needed supports and services,
Transition available and provided as appropriate, to a child and the

child’s family when the child exits Part C.

Secondary Transition All youth with disabilities, beginning at 14 and younger
when appropriate, receive individualized, coordinated
transition services, designed within an outcome-oriented
process, which promotes movement from school to post-
school activities.

Family Centered Services Outcomes for infants and toddlers and their families are
enhanced by family centered supports and systems of
services.

Parent Involvement Provision of a free appropriate public education to children
with disabilities is facilitated through parent involvement in
special education services, at all levels of decision making

Early Intervention Eligible infants and toddlers and their families receive early
Services in Natural intervention services in natural environments appropriate
Environments for the child.

Free Appropriate Public All children with disabilities receive a free appropriate public
Education in the Least education in the least restrictive environment that promotes
Restrictive Environment a high quality education and prepares them for employment

and independent living.

Comprehensive Public All children birth through 21 who have developmental
Awareness and Child delays, disabilities, and/or are at-risk are identified,
Find System evaluated and referred for services.
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Description of the Self-
Assessment Process
in Rhode Island

The following describes the process used
in Rhode Island to carry out the self-
assessment phase of the CIMP.  This
description includes:

1. A Unified Part C and Part B Ap-
proach to Systems Change

2. Membership and Committee Struc-
tures for Self-Assessment Process

3. Utilization of Framing Questions and
a Systems Change Model to Guide
the Self-Assessment Process

4. Steering Committee Work Plan of
Tasks and Timelines

A Unified Part C/Part B
Approach to Systems Change
The Self-Assessment process in Rhode
Island was designed to be a unified and
public driven partnership to improve
results for children with disabilities.  To
facilitate a seamless birth through age
twenty-one systems perspective, Part C
and Part B constituencies worked in
concert.  The Director of the Office of
Special Needs of the Rhode Island Depart-
ment of Education and the Chief of Early
Intervention Services of the Rhode Island
Department of Health co-chaired the Core
Team which was established to coordinate
support for the Steering Committee and the
overall CIMP.  To ensure the focus was on
consumers, the Chair of the Rhode Island
State Advisory Committee on Special
Education for Part B and the Chair of the
Interagency Coordinating Council for Part

C, both parents of children with special
needs, co-chaired the Steering Committee.

Membership and Committee Structures
for Self-Assessment Process
Stakeholder involvement/public input is
the cornerstone of the CIMP.  A total of 97
individuals representing a broad range of
constituents with diverse perspectives
participated in the Rhode Island Self-
Assessment process.  These individuals
represented parents of infants, toddlers,
children and youth with disabilities, the
Rhode Island Parent Information Network
including the Parent Training and Informa-
tion Center, Family Voices of Rhode Island
and the Parent Consultant Program, the
Parent Support Network, individuals with
disabilities, special and general education
service providers, Early Intervention staff,
staff from Head Start and child care, the
Rhode Island Departments of Education,
Health, Mental Health, Retardation and
Hospitals, Children, Youth and Families,
and Human Services, the Rhode Island
Technical Assistance Project, the University
Affiliated Program, institutions of higher
education, special education advisory
committees, the State Interagency Coordi-
nating Council for Early Intervention,
advocacy groups, traditionally under-
represented populations, and public and
private agencies.  Support was provided by
the Northeast Regional Resource Center.  A
complete membership list for the CIMP
Steering and Cluster Committees is located
in Appendix B.  A variety of other public
input strategies were also used to gather
input to validate Self-Assessment results.
These are described later in this Introduc-
tion and are documented in Appendix D.

The following group structure was
put in place:
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Group Role and Responsibilities

Core Team Coordinate support for the Self-Assessment process.

Steering Committee 1. Represent broad range of constituents providing
information to and gathering input from their respec-
tive constituencies.

2. Provide overall direction for Self-Assessment process
that analyzes how successful the State has been in
achieving compliance and improving results for chil-
dren with disabilities and their families.

3. Provide direction to Cluster Committees, including
approval of Cluster Committee recommendations for
indicator additions.

4. Provide direction to Cluster Committees, as requested,
on location of data sources.

5. Review reports from Cluster Committees and develop
recommendations for final report to be submitted to
OSEP.

6. Following Self-Assessment, work with state agencies
and OSEP re:  (a) Self-Assessment validation, (b)
reporting results to the public, and (c) state improve-
ment plan development, implementation and evalua-
tion including improvement plan verification and
consequences.

7. Decide on process for updating Self-Assessment.

Steering Committee Each Cluster Committee had two co-chairs, one
Executive Committee of representing Part C & one representing Part B.  Cluster
Cluster Committee Chairs Committee Co-Chairs:

1. Serve as the Executive Committee for the Steering
Committee.

2. Synthesize & finalize recommendations coming from
the Cluster Committees

3. Ensure continuity across the Clusters.
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Group Role and Responsibilities

Cluster Committees 1. Represent a broad range of constituents in the self-
assessment process (Steering Committee member
served on Cluster Committees)

2. Provide content expertise related to cluster

3. Confirm indicators for Self-Assessment, adapting or
adding to OSEP indicators as deemed appropriate

4. Identify data needed to verify indicators

5. Collect and analyze data

6. Develop a report resulting from data analysis including
cluster, components, indicators, data sources examined,
strengths, concerns & improvement/maintenance
strategies

The Steering Committee coordinated
Rhode Island’s overall process, using a
subcommittee structure known as “Clus-
ter Committees” to conduct the Self-
Assessment related to “clusters” of
specific “indicators” identified by OSEP
related to IDEA requirements and further
refined by the Steering Committee.  The
Cluster Committees in Rhode Island
were organized as follows:

1. General Supervision Cluster Commit-
tee: Parts B and C

2. Transition: Early Childhood  - Part C
and Part B Cluster Committee

3. Transition:  Secondary - Part B Cluster
Committee

4. Family Involvement Cluster Commit-
tee: This Cluster Committee produced
two separate reports related to family

involvement:  (a) Family Centered-
Services Part C and (b) Parent Involve-
ment Part B, working as a unified
Committee to promote a comprehen-
sive examination of family involve-
ment ages birth through 21 years.

5. Inclusion: Early Intervention Services
in Natural Environments - Part C
Cluster Committee

6. Inclusion: Free Appropriate Public
Education in the Least Restrictive
Environment - Part B Cluster Com-
mittee.

7. Comprehensive Public Awareness
and Child Find System Parts B and C
- Although OSEP provided indicators
related to IDEA, Part C requirements,
the Steering Committee expanded the
scope of this Cluster Committee to
examine the Comprehensive Public
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Awareness and Child Find System
under both Part C and Part B in order
to promote a unified approach.

Each Cluster Committee was provided
with the following personnel support:

1. Facilitators –
Outside “neutral” facilitators were
used to (a) facilitate Cluster Commit-
tee work, supporting them in produc-
ing the needed report within the
given time frame and (b) collaborat-
ing with the Cluster Committee Co-
Chair and Data Coordinator re:
planning, facilitating and evaluating
Cluster Committee sessions.  In
addition, an overall outside “neutral”
facilitator was used to coordinate the
Steering Committee process.

2. Data Coordinators –
State staff from both the Part C and
Part B agencies were assigned to each
Cluster Committee. Their role was to
support - not participate - in commit-
tee deliberations by:  (a) locating and
synthesizing data needed by the
committee; (b) maintaining data
collected by the committee (data from
many sources, e.g., Part C and B
agencies, Steering Committee mem-
bers); (c) providing data and related
information to the overall CIMP Data
Coordinator (role assumed by a Part
B state staff who also served on the
Core Team); and (d) serve as recorder
for the committee, recording commit-
tee decisions on the Cluster Commit-
tee Report form.

Utilization of Framing Questions and a
Systems Change Model to Guide the Self-
Assessment Process
The Steering Committee utilized a set of
framing questions and a systems change
model to guide the Self-Assessment
process (see Framing Questions in Appen-
dix B).  These framing questions correlated
to the Cluster Committee Report form,
which the Committees used to report their
findings.  These reports are presented in
the body of this document.  Cluster
Committees were also provided with
Ground Rules including “Task Param-
eters” to guide their work (see Steering
Committee Ground Rules in Appendix B).
The format for the Cluster Committee
reports with an explanation of each item
and associated activities is as follows:

• Objective
An objective statement for each
cluster area was supplied by OSEP
based on IDEA.  It was used by each
Cluster Committee to guide its work.

• Component
One or more component statements for
each cluster area were supplied by
OSEP based on IDEA.  It was used by
each Cluster Committee to guide its
work.  Cluster Committees were
instructed that when reviewing the
framing questions,   “Ultimately, you
are assessing the degree to which this
component is being addressed.  Analy-
sis of the data for each indicator is
intended to support you in doing that.”

• Indicator
One or more indicator statements for
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each cluster area were supplied by
OSEP based on IDEA.  Cluster Com-
mittees were directed through the
framing questions to review these
indicators and consider “Are federally
suggested indicators adequate in
number and scope to provide Rhode
Island with information on IDEA
implementation to support Improve-
ment Planning at the conclusion of
self-assessment?  If not, what needs to
be added or modified?”   In making
this determination, Cluster Commit-
tees were directed to “discuss, what is
this measuring?  How does this
indicator relate to the component and
overall cluster objective?  What are
underlying assumptions made by this
indicator?  As a result of Cluster
Committee review of OSEP identified
indicators, indicators were added or
modified to ensure that they ad-
dressed (a) issues important to the
Steering/Cluster Committees and (b)
interface with the RI Part B and Part C
Performance Goals and Objectives
developed respectively by the RI
Department of Education (Part B) and
the Rhode Island Department of
Health (Part C) (see Appendix E for
materials showing the linkage of these
goals and objectives to the indicators).

• Data/Information Sources
Some initial data/information
sources for assessing the degree to
which the component is being ad-
dressed were identified by OSEP.  The
Cluster Committee added to these
sources to produce a list of data/
information that would assist them in

the Self-Assessment process.  The
framing questions provided them
with the following direction related to
data collection and use:  (a) “ use data
sources that are reliable, relevant to
indicator, current, understandable.”
(b) “use qualitative and quantitative
data.  Do not use anecdotal data.” (c)
“ensure we have enough data but
remember... ‘More is NOT better.
Focus on quality - not quantity.’” and
(d) “if data are NOT available or are
inadequate, identify a need for devel-
opment of a mechanism for data
collection and analysis as part of
ideas for improvement/maintenance
strategies.”  Related to data gaps and
associated needs, each Cluster Com-
mittee identified and prioritized data
needs identified through the Self-
Assessment that should be addressed
as Rhode Island establishes its ongo-
ing Self-Assessment system.  These
data needs are identified in each of
the Cluster Committee reports, which
appear in the body of this document.

• Data Analysis Related to Strengths
and Concerns
The Steering Committee incorporated
a “logic model” for systems change
suggested by OSEP into its data
analysis. Cluster Committees were
asked to identify Rhode Island
strengths and concerns that were
supported by indicator and overall
component data. They were asked to
determine these strengths and con-
cerns in relationship to these system
components:
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A. Outcomes for Children and Families -
what happens to families and
children as a result of their partici-
pation in the system of services?

B. State Systems Level Structures and
Supports - e.g., consistent policies
and procedures across agencies;
mechanisms for training and TA;
clear agency responsibilities,
funding plans and agreements;
ongoing interagency planning/
groups/mechanisms

C. Local/Community Systems Level
Structures and Supports - e.g.,
consistent and supportive agency
and program policies and proce-
dures; job descriptions and super-
visor expectations; local service
options; ongoing interagency
planning groups/mechanisms

D. Personnel Issues:  Recruitment,
Training and Support - e.g., person-
nel shortages; needs for informa-
tion, skills, and attitudes; needs
for ongoing support

E.  Implementation Procedures - e.g.,
how policies and procedures are
actually being implemented
related to appropriate sequence,
according to timelines, with the
appropriate people involved

The strengths and concerns sup-
ported by data are reported in each
Cluster Committee report, which can
be found in the body of this report
(Note: no specific component identi-
fier is used but rather inferred in the
analysis).  While these reports were

generated by individual Cluster
Committees, they represent consen-
sus across Steering and Cluster
Committees that was achieved
through written comments and
meetings in October and November.

At their final meeting, the Steering
Committee took two additional steps.
First, they identified and prioritized
major themes by Cluster related to
strengths and concerns most sup-
ported by data.  They also compared
these major themes to the public input,
which the Steering Committee re-
ceived through a variety of input
strategies.  The outcome of this com-
parison is presented in each Cluster
section via charts that show the degree
to which Strengths and Concerns were
validated by public input.  This
prioritization of major themes and
linkage to public input were intended
to facilitate Rhode Island’s
transitioning from Self-Assessment to
improvement planning, which it
intends to start early in 2002.

• Ideas for Improvement/
Maintenance Strategies
Based on direction which Steering
Committee representatives received
while attending the OSEP Self-
Assessment and Improvement Plan-
ning Institute in Atlanta on July 23-24,
2001, Cluster Committees were
provided with the following clarifica-
tion in the framing questions:  “Our
task is NOT to do improvement
planning NOW.  Do not spend time
you need for data analysis on discuss-
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ing ideas for improvement planning.
However, such ideas will inevitably
emerge so use this column (on the
Cluster Committee Report form) as a
‘parking lot’. Some Cluster Commit-
tees may even have time to do initial
brainstorming.  This column of
IDEAS for improvement/mainte-
nance strategies can serve as a ‘start-
ing point’ for improvement planning
AFTER completion of Self-Assess-
ment process.”

As a result of this directive, Cluster
Committees devoted concerted time
to the analysis of strengths and
concerns...not on the development of
improvement strategies.  The follow-
ing insights are relevant:

1. Because Committees used the column
for “IDEAS for Improvement/Main-
tenance Strategies” as a parking lot,
some Cluster Committees “parked” a
lot of ideas.  Some, focusing exclu-
sively on their prescribed task,
parked only a few or none.   This
inconsistency in the quantity of ideas
across clusters is attributable ONLY
to the nature of the parking lot activ-
ity itself and should not be construed
to mean anything else, e.g., lack of
good ideas or capacity in Rhode
Island to respond to identified con-
cerns, etc.

2. Ideas were  “parked” on an ongoing
basis as part of the Committee’s
analysis of particular strengths and
concerns.  Given this context, it is
likely that ideas may respond to
issues on a “micro” level.   That is,

when they were “parked”, committee
members did not have the benefit of
seeing the full report across all clus-
ters or the Steering Committee’s
prioritization of strengths and con-
cerns or validating public input.  As
intended by the sequence of CIMP
phases outlined by OSEP and
adopted by Rhode Island, now that
the full Self-Assessment report is
finalized, this can be used in a full
and comprehensive way to carry out
improvement planning from a macro
and systems change perspective.

To save the reader confusion and to
prevent misconstruing  “parked
ideas” as actual plans, the Steering
Committee decided to present these
ideas in Appendix F, entitled “Park-
ing Lot of Ideas for Improvement
Planning” rather than in the actual
Committee reports where they were
originally.  This appendix presents
parked ideas by Cluster, citing the
relevant indicator and the idea(s).
Ideas include those generated both by
Cluster Committees and individual
members who submitted written
responses to the Cluster Committee
reports.   Ideas in Appendix F will be
used, as intended, as a starting point
for improvement planning.  More-
over, as improvement planning
begins, to facilitate a full understand-
ing of the ideas that were “parked”,
persons on the Improvement Plan-
ning Advisory Committee will re-
ceive not only Appendix F but also
the Cluster Committee reports with
the “IDEAS for Improvement/
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Maintenance Strategies” column
reinserted where it originally ap-
peared.

Steering Committee Work Plan
of Tasks and Timelines
The following presents a summary of
basic tasks and timelines except for
public input strategies, which are de-
tailed elsewhere in this report.  For a full
explanation of the work plan for the
Rhode Island CIMP, see Appendix B.

May-June
Three Core Team meetings to organize
the process, prepare materials and recruit
Steering Committee members.

July
• On July 12, the organizational meet-

ing for the Steering Committee was
held, making them aware of CIMP
tasks, timelines and materials, asking
them to inform/solicit input from
their constituencies, soliciting names
of additional Steering and Cluster
Committee members and asking
them to collect data.

• On July 23-24, the Core Team at-
tended an OSEP Leadership Confer-
ence related to the CIMP process.

August
On August 22, the Steering Committee
met.  It was reaffirmed that the Steering
Committee would coordinate Rhode
Island’s overall process, using a subcom-
mittee structure known as “Cluster
Committees”.  The Cluster Committees
drafted the self-assessment indicators.

September
• The indicators were finalized by the

Steering Committee Executive Com-
mittee on September 7 to ensure
continuity across the various Cluster
Committees.

• On September 14, the full Steering
Committee (with Cluster Commit-
tees) met to initiate data analysis.

• Cluster Committees met once or twice
following the September meeting as
needed to finalize data analysis and
strengths/concerns determination.

October
• On October 10, the Core Team met to

review status, discuss the recently
received Improvement Planning
Enhancement Grant, finalize the
outline for this CIMP Report, and
discuss direction for Improvement
Planning.

• By October 12, Cluster Committees
completed their reports.

• On October 15, these reports were
sent to the full CIMP mailing list
along with a “Building Consensus
Form” for input from Steering/
Cluster Committee members, which
they returned by October 26.

• On October 31, the Executive Commit-
tee met to finalize the Cluster Commit-
tee reports and decide on overall
direction for Improvement Planning.

November
• The Steering/Cluster Committee

members were sent the week prior to
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the November meeting the following
for review:  Finalized Cluster Com-
mittee Reports, Rhode Island Context
Descriptions and Input received from
the various public input strategies.

• On November 16, the Steering/
Cluster Committee met to prioritize
major strengths, concerns and data
needs, identify linkages between Self-
Assessment strengths and concerns
and public input (for validation
purposes), and learn of next steps
related to report submission and
improvement planning.

December
• On December 12, the Core Team met

to wrap up activities re: the report and
to work on further development of
strategies for improvement planning.

• On December 21, the report was
submitted to OSEP.

Strategies for Public Input

The following strategies were developed
by the Steering Committee to inform and
solicit input from a broad range of people
concerning the Rhode Island Continuous
Improvement Monitoring Process
(CIMP).  Public input was used to iden-
tify themes to validate the quantitative
and qualitative data collected by the
Steering Committee through its Cluster
Committees.  Each of the Cluster Sections
which appear in the body of this report
contain charts that depict the degree to
which Self-Assessment strengths and

concerns were validated by public input.
A full report of public input appears in
the Appendix D to this document.  This
appendix includes:  Public Input Results
Summary, Public Input Chart, Discussion
Questions, Rhode Island Summer Lead-
ership Institute Input Sessions, Early
Intervention Survey and Summary, News
Release, Draft Report on the Concerns of
People with Disabilities and their Fami-
lies, Invitation for Public Comment, and
Community Outreach to Culturally and
Linguistically Diverse Populations.

1. Rhode Island Summer Leadership
Institute Input Sessions – Four focus
groups were facilitated at the Rhode
Island Leadership Institute in July
2001.  This annual statewide institute
is attended by state and local agency
staff, administrators and practitioners
from special education and Early
Intervention, families and family
organizations, higher education, and
various related agencies.

2. Public Input Solicited by Steering
Committee Members - Steering
Committee members were asked to
solicit the input of ALL their constitu-
encies, particularly, those that repre-
sented traditionally underrepresented
populations.

3. Invitation for Public Comment Co-
Sponsored by the State Special Educa-
tion Advisory Committee and the
Interagency Coordinating Council
(ICC) - All were welcome to attend,
but specific targets were Early Inter-
vention staff and families, public and
private school administrators, staff
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and families, state and local special
education advisory committees and
advocacy organizations.  These
forums were co-facilitated by parents
and professionals representing the
Steering Committee and staffed by a
state representative of Part B and C.
An overview of the CIMP process
was presented at each forum and a
discussion was facilitated to engage
both public and private response to
specific questions linked to the
various cluster areas of the Self-
Assessment (see Appendix D for
Discussion Questions).  The forums
were conducted in varied locations
throughout the state.

• RI School for the Deaf - 9/19/01

• Portsmouth High School - 9/25/01

• Exeter-West Greenwich High
School - 9/26/01

• William Davies, Jr. Career and
Technical High School - 10/1/01

A number of diverse community
organizations were asked to partici-
pate in planning strategic approaches
to outreach to culturally and linguisti-
cally diverse populations (see Appen-
dix D).  This resulted in the following:

• Session with the Southeast Asian
Community - 9/27/01

• Session with the Center for His-
panic Policy and Advocacy - 10/
29/01

Continued outreach to diverse
community organizations will
follow the Self-Assessment process.

4. Public Hearings Conducted by the
Governor’s Commission on Disabili-
ties and Co-Sponsors – Four public
hearings were facilitated during
August 2001.  A draft report on the
concerns of people with disabilities
and their families was prepared.
Input from these hearings and draft
report were accessed by the Steering
Committee and incorporated with
other public input.

5. Input via the Internet and Phone -
The RIDE website included a means
through which individuals could
provide CIMP input.  The RIDE also
provided a dedicated phone line for
taking input re: the CIMP.

6. The Rhode Island Parent Information
Network (RIPIN) Early Intervention
Survey:  RIPIN incorporated CIMP
related questions into the Early
Intervention Survey (see Appendix
D) that they routinely include with
their newsletter.

7. The Parent Support Network:  The
Parent Support Network of Rhode
Island provided critical information
to the public input process to ensure
culturally diverse populations were
engaged in the CIMP.

8. State Education Advisory Committee
and Interagency Coordinating Council
Involvement in the CIMP - There was
significant representation from these
two advisory groups on the CIMP
Core Team, Steering Committee, and
Cluster Committees.  Moreover, the
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Steering Committee was co-chaired by
the chairs of the Rhode Island State
Advisory Committee on Special
Education and Interagency Coordinat-
ing Council, both parents of children
with disabilities.  These two groups
provided leadership for the public
input group sessions (see above).
Finally, they also shared information
with/solicited information from their
respective members for sharing with
the Steering Committees via the
Cluster Committee activities.

9. News Releases/Mailings - A sample
news release to raise awareness about
the CIMP was developed and pro-
vided to Steering Committee mem-
bers (see Appendix D). They were
encouraged to use this news article in
a mailing to their constituencies, on
their websites and in newsletters and
similar publications related to their
constituencies.  This news release was
also distributed for publication to
media in the state through the RIDE.

10. State Agency Information
Dissemination - The Office of Special
Needs, Department of Education, and
the Early Intervention Program,
Department of Health included
information as a regular part of
routine mailings to their respective
constituencies.

Next Steps Leading to
Improvement Planning

1. Data needs identified in each of the

Cluster Committee reports will be
addressed via establishing an ongoing
Self-Assessment system supported in
part by the $227,000 Improvement
Planning Enhancement Grant from
OSEP, a one year grant which started
November 1, 2001. The grant, entitled
Data Driven Decision Making for
Improvement Planning, will:

• provide resources for staffing to
go after information/data deter-
mined to be needed as a result of
the Self-Assessment process.

• help Rhode Island establish an
ongoing Self-Assessment system
integrated across agencies/service
delivery systems to (1) address
major data needs resulting from
the CIMP Self-Assessment and
Rhode Island’s Children with
Disabilities Study Interim Report,
(2) identify outcome measures,
and (3) design a system that
includes effective strategies for the
local collection and use of data.

2. Early in 2002, Rhode Island will move
forward with Improvement Planning
through the same unified Part C/B
approach for system change used
during the Self-Assessment.  The
prioritization of major themes and
linkage to public input, which the
Steering Committee accomplished in
November 2001, were intended to
facilitate Rhode Island’s transitioning
to this next level of the CIMP.  Direction
for Improvement Planning established
by the Steering Committee’s Core Team
and Executive Committee is based on
(1) the Rhode Island context including
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our learnings from the Self-Assessment,
(2) instructions we have been provided
by OSEP and (3) feedback from other
states on how they are conducting their
processes.  The direction follows with
the understanding that more specific
tasks and timelines will be developed
by the Core Team:

• We will give current Steering
Committee members the option to
be on the Improvement Planning
Advisory Committee.

• The Steering Committee will be
composed of these people and
others as needed based on major
themes/needs identified by Steer-
ing Committee and key groups that
need to be represented.

• We anticipate using a subcommit-
tee structure of some type based
on the major themes/needs
identified by the Steering Com-
mittee that are, in turn, prioritized
by the Improvement Planning
Advisory Committee.  OSEP
recommends that we start with a
reasonable/doable number, e.g.,
around five major issues.

• We will approach improvement
planning as a combined Part B/
Part C effort.  Where appropriate,
e.g., early childhood transition;
this will be a joint planning effort.
Where issues are Part B or Part C
specific (e.g., secondary transi-
tion), then planning will be
carried out accordingly.

• We will use/adapt the OSEP logic
model for systems change for our
planning.

• We will need to make a decision
about the roles and relationship
among the Improvement Plan-
ning Advisory Committee, the
Special Education Advisory
Committee, and the Interagency
Coordinating Council and other
groups (e.g., CSPD, persons at the
local level, etc.) in advising the
Department of Health and the
Department of Education on
improvement planning.   The
actual Improvement Plan will be
developed and implemented by
the Department of Health and the
Department of Education staff
based on this advice.

• We will go ahead and start im-
provement planning after the first
of the year, rather than waiting
until we get OSEP feedback.
However, we will need to find out
when we can anticipate feedback
from OSEP, as this will need to be
incorporated into our tasks and
timelines.

• We anticipate that the Improve-
ment Planning Advisory Commit-
tee will meet approximately 6
times throughout 2002 every 4 to
6 weeks, beginning in the winter
with a target date of October 1,
2002 for completion of the plan.

• At the conclusion of improve-
ment planning, we will decide on
the future schedule for subse-
quent meetings of the Improve-
ment Planning Advisory Com-
mittee to track plan implementa-
tion and the ongoing Self-Assess-
ment process.
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Using This Report

The Rhode Island Self-Assessment
process is based on the work of the seven
Cluster Committees, which produced
eight Cluster reports.  The individual
reports of the eight Cluster areas are the
focus of the CIMP document.   Each
Cluster Committee Report is presented in
its entirety in chart format.

Each of the eight Cluster Reports is found
in it’s own tabbed section.  Every tabbed
Cluster section has the identical format
and includes the following sub sections:
Cluster Overview, Rhode Island Context
Description, Major Themes Regarding
Strengths and Concerns, Public Input
Validation Chart, Data Sources, Data
Needs and Cluster Committee Report.

The Steering Committee utilized numer-
ous strategies for public input.  Public
input was used to validate the quantita-
tive and qualitative data collected by the
Steering Committee through its Cluster
area Committees.  Each of the Cluster
Sections contains a Public Input Valida-
tion Chart reflecting linkages of Self-
Assessment themes to public input.

In conducting the Self-Assessment, gaps
in data were discovered that were most
essential in supporting effective improve-
ment planning.  These gaps are identified
as Data Needs in each Cluster Section
following the listing of Part B and C Data
Sources.

The task in Rhode Island was Self-Assess-

ment, not improvement planning.  How-
ever, if ideas for improvement planning
emerged, they were “parked” for later
use.  These ideas for improvement/
maintenance strategies will serve as a
“starting point” for improvement after
completion of the Self-Assessment pro-
cess.  They are identified as Parking Lot
of Ideas for Improvement Planning and
located in Appendix F.

Additional information about the Self-
Assessment process in Rhode Island is
presented in other tabbed sections of this
report.  Appendix A defines acronyms.
Appendix B includes the membership
list, work plan, processes and procedures
used and Steering Committee meeting
agendas and minutes.  The complete data
matrix for all the cluster reports is found
in Appendix C.  Appendix D includes a
summary of the public input results and
the various instruments used.  Charts
depicting the relationship between CIMP
indicators and Rhode Island performance
goals and indicators are located in Ap-
pendix E.



Cluster Overview

Cluster Objective
Effective general supervision of the implementation of the
Individuals with Disabilities Education Act (IDEA) is
ensured through the State Education Agency’s (SEA) and
Lead Agency’s (LA) development and utilization of
mechanisms and activities, in a coordinated system, that
results in all eligible children with disabilities having an
opportunity to receive a free appropriate public education
(FAPE) in the least restrictive environment (LRE), and all
eligible infants and toddlers and their families having
available early intervention services (EIS) in natural envi-
ronments (NE) appropriate for the child.

Note:  The federal indicator numbering is as follows: there
is GS - 1a, 1b, and 1c followed by GS.1.a, GS.1.b, etc.  This
type of numbering is true ONLY for this GS 1 indicator.
Elsewhere, the numbering is more standard.

Cluster Component GS.1
Are early intervention services (EIS) and free appropriate
public education (FAPE) for children with disabilities
ensured because the State’s systems for monitoring, and
other mechanisms for ensuring compliance, and parent
and child protections, are coordinated, and decision-
making is based on the collection, analysis and utilization
of data from all available sources?

• GS - 1a.  Are parents, and eligible youth with disabili-
ties, aware of, and have access to, their right to effec-
tive systems/process for parent and child protections?

• GS – 1a. Are the system/processes they engage effec-
tive in meeting their needs?

General Supervision
Parts B & C
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• GS - 1b Is the provision of EIS and
FAPE to children with disabilities
advanced by the timely resolution of
complaints, mediations, due process
hearings, and methods for ensuring
compliance that correct identified
deficiencies?

• GS - 1c Are systemic issues identified
and remediated through the analysis
of findings from complaint investiga-
tions, due process hearings and
information and data collected from
all available sources?

• GS.1a.  Do the monitoring instru-
ments and procedures used by the
SEA/LA identify IDEA compliance?
(GPRA 6.1)

• GS.1.b.  Are deficiencies, compliance
and best practices identified through
the State’s system for ensuring general
supervision are corrected in a timely
manner?  (GPRA 6.1)

• GS.1.c.  Are enforcement actions used
and technical assistance given when
necessary to address persistent
deficiencies?  (GPRA 6.1)

• GS.1.d.  Is information collected
through State Education Agency/
Lead Agency monitoring used to
effect systems change?

• GS.1.e.  Are complaint investigations,
mediations, and due process hearings
and reviews conducted in a timely
manner? (GPRA 6.1)

• GS.1.f.  Are decisions in complaint
investigations, mediations, and due
process hearings and reviews, which
result in corrective actions, implemented

in a timely manner? (GPRA 6.1 )

• GS.1.g.  Are findings from complaint
investigations, due process hearings
and review decisions, and other data,
used as an integral part of the State’s
monitoring system?

Cluster Component GS.2
Are appropriate and timely services
ensured through interagency coordination
and assignment of fiscal responsibility?

• GS.2.a.  Are child find/outreach,
evaluation and provision of services,
coordinated through interagency
agreements and other mechanisms?

• GS.2.b.  Does the State Education
Agency /Lead Agency develop and
implement coordinated service
systems to minimize duplication and
ensure effective services delivery?

Cluster Component GS.3
Are appropriate special education and
related services provided to children with
disabilities served in juvenile and adult
correctional facilities in the State?

• GS.3. Are appropriate special educa-
tion and related services provided to
children with disabilities served in
juvenile and adult correctional facili-
ties in the State?

Cluster Component GS.4
Are appropriate special education and
related services provided to children with
disabilities served in out-of-district place-
ments (e.g., nonpublic schools, consortia,
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etc.) under the direction and supervision
of the public agency, and in State operated
programs (e.g., departments for mental
health or mental retardation, schools for
the blind and deaf, etc.)?

• GS.4. Are appropriate special educa-
tion and related services provided to
children with disabilities served in
out-of-district placements (e.g.,
nonpublic schools, consortia, charter
schools, career technical schools, home
schooled, hospitals, foster care, group
home facilities or any other facilities
etc., under the direction and supervi-
sion of the public agency, and in State
operated programs (e.g., departments
for mental health or mental retarda-
tion, schools for the blind and deaf,
etc.)? (Repeat of component statement)

Cluster Component GS.5
Do appropriately trained public and private
providers, administrators, teachers, parapro-
fessionals and related service personnel
provide services to infants, toddlers, chil-
dren and youth with disabilities?

• GS.5.A  Are there sufficient numbers
of qualified teachers, EI personnel
and related service providers  em-
ployed in public schools to meet the
identified needs of all children with
disabilities?

Rhode Island
Context Description

The Individuals with Disabilities Educa-
tion Act (IDEA) Part B requires the State

Education Agency (SEA) establish a
system to ensure that all requirements of
the IDEA are carried out and that each
educational program for children with
disabilities is under the supervision of
the SEA (34 CFR 300.141, 300.600).

In Rhode Island, the State Agency’s
(Rhode Island Department of Education)
Office of Special Needs (OSN) meets
these requirements.  The office is respon-
sible for ensuring that the right to a free
appropriate public education is available
for all children with disabilities.  Staff
consisting of 7.5 Education Specialists
and 9 staff member of the State Technical
Assistance organization (The RI Technical
Assistance Project) is employed to meet
these obligations.

The major means for ensuring that the
IDEA requirements are met is called the
School Support System (SSS) in Rhode
Island.  The SSS has been in place since
1993 and evaluates the quality and
effectiveness of special education, and the
extent to which the school district (Local
Education Agency) (LEA) meets special
education laws and regulations.  The SSS
emphasizes:

• Involving the entire school dis-
trict, including administrators,
special and general education
teachers and parents;

• Providing districts with guide-
lines for a self-study to gather and
analyze information from mul-
tiple sources of information;

• Visiting all schools, interviewing
administrators and staff to focus
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on the appropriateness of the
education for specific special
needs students; and

• Developing a District Support
Plan for strengthening programs
and correcting essential areas in
order to improve student perfor-
mance.

The SSS process uses multiple informa-
tion sources to establish continuous self-
improvement plans that are directed at
increasing student performance and that
are based on proven practice and re-
search.  The Rhode Island Department of
Education (RIDE) Office of Special
Needs (OSN) works with the school
district to assess the districts programs
and services and to develop and imple-
ment a plan for improvement.  The
support plans are developed in a timely
and systematic way to address correc-
tive actions for issues of non-compliance
with statutes and regulations and to
improve results for children with dis-
abilities.  The OSN Education Specialist
that serves as liaison to the district
oversees the implementation of the
Support Plan.

In addition to the SSS, the OSN also
compiles, analyzes and addresses parent
inquiries and concerns.  The OSN also
implements a System of Dispute Resolu-
tion that includes investigating and
ruling on complaints, mediating disputes
and supervising due process hearings.
The matters addressed through the
System of Dispute Resolution are com-
piled and analyzed by school district and
by topic.

The OSN also implements a comprehen-
sive system of professional development
(CSPD) that includes training and
technical assistance for school personnel,
parents and other personnel involved in
the education of children with disabili-
ties.  This includes daily technical assis-
tance provided in the form of responses
to inquiries, issues and concerns that are
brought to the OSN.

Finally the OSN takes the lead in estab-
lishing, implementing and evaluation
Interagency Agreements that are de-
signed to improve results for children
with disabilities and their families.

The Individuals with Disabilities Educa-
tion Act (IDEA), Part C requires that the
Governor designate a lead agency.  That
lead agency is responsible for the general
administration and supervision of pro-
grams and activities used by the state to
carry out Part C.  This includes providing
technical assistance to agencies, institu-
tions and organizations as well as correct-
ing deficiencies that are identified
through monitoring activities (34 CFR
303.200, 300.501).

In Rhode Island, the RI Department of
HEALTH is the designated Part C lead
agency.  This office consists of a Part C
Chief and five staff members.  Staff
members have a variety of professional
backgrounds and together form an
interdisciplinary team.  The Depart-
ment of HEALTH has developed a
Quality Assurance Process to meet the
IDEA requirements for general supervi-
sion.  This process reflects HEALTH’s
commitment to providing ongoing
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technical assistance and support to
Early Intervention agencies as well as
conducting those activities necessary to
ensure compliance with applicable
federal and state laws.  The Quality
Assurance Process is currently in a pilot
phase.  Feedback has been solicited
from ICC members, providers and
parent representatives.

The Quality Assurance Process focuses
on quantitative performance-based
measures that hold programs account-
able to a defined set of certification
standards that result in a clear and
well-documented system of compliance
and recognizes best practices. As the
field of EI moves forward and contin-
ues to mature, we look forward to the
addition of more qualitative methods of
measurement to the Quality Assurance
Review Process.  Results of the Quality
Assurance Process are utilized by
HEALTH to guide program planning
and decision-making regarding certifi-
cation, training, technical assistance,
level of program review, and awarding
of incentives and consequences.  To
assure quality and compliance, to
standards the following tools are used:
The Early Intervention Management
Information System (EIMIS), Child
Record Review, Provider Record Re-
view (Personnel, Policy and Proce-
dures), Site Visits, Parent Feedback
(telephone survey, face-to-face survey,
written survey, website feedback, focus
groups, workshops, and newsletter).
The review process includes monthly
EIMIS reviews, quarterly record re-
views, comprehensive reviews (at least
one per certification cycle and as

needed), and ongoing review (includ-
ing review of complaints and media-
tion).   At any level of review HEALTH
may request a Corrective Action Plan to
address an area of noncompliance with
standards. Failure to develop and
complete a Corrective Action Plan may
result in sanctions determined by
HEALTH including but not limited to
revocation of certification status.

The General Supervision cluster subcom-
mittee used the indicators provided by
OSEP, gathered and examined data and
information and identified needs and
gaps to determine the extent to which
Rhode Island is meeting its obligations in
this area.
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Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data. These are presented below.
Items are listed in priority order.

Strengths

1. Under Part C, the Tom Hehir Report
and the Governor’s Committee data
were used to  initiate changes, e.g.,
fee for services, transition coordina-
tor.  Under Part B, monitoring find-
ings were used re: the Speech and
Language Subcommittee.

2. Part C has a uniform standardized
certification, utilization review, and
quality management review process

3. Part B has a uniform standardized
school support process in place.

4. Methods are in place to measure if
families have been apprised of their
due process rights.

5. A formal complaint process is in
place.

6. CSPD and technical assistance is
designed based on Part B and Part C
monitoring, quality assurance and
utilization review data.

7. Special education in the juvenile
correctional system was initiated as a
result of data identifying this need.

Concerns

1. Some families don’t understand their
due process rights and procedures.

2. Some parents/families feel that they
are not involved adequately.

3. Part B enforcement is not consistent
or timely (complaints, IDEA, IEPs).
The monitoring cycle (aside from the
School Support process) may not be
an adequate enforcement tool.

4. There is inadequate follow-up of
Part B complaint data.

5. The informal complaint process at
the local level is not standardized
for the collection of data.

6. Data does not provide information re:
charter schools, home schools, career
and technical schools, pediatric
nursing, group homes, and state
schools.

7. Systems are not responsive re: data
for low-incidence populations, ethnic
and language diversity or the number
of students successfully completing
GED disproportionately to race/
ethnicity of students and the RI
Training School.
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Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths
and concerns to the public input that the Steering Committee received through a variety
of input strategies.  The outcome of this comparison was a chart depicting the degree to
which Strengths and Concerns were validated by public input.

No validating input was noted between strengths and public input.

Related to concerns, although 16 Public Input forms were recieved addressing general
supervision-related issues, they did support most of the concerns for General Supervi-
sion, particularly those related to accountability and parent involvement.

Concerns

1. Some families don’t understand their
due process rights and procedures.

2. Some parents/families feel that they
are not involved adequately.

3. Part B enforcement  is not consistent
or timely (complaints, IDEA, IEPs).
The monitoring cycle (aside from the
School Support process) may not be
an adequate enforcement tool.

4. There is inadequate follow-up of
Part B complaint data.

5. The informal complaint process at the
local level is not standardized for the
collection of data.

6. Data does not provide information re:
charter schools, home schools, career
and technical schools, pediatric nurs-
ing, group homes, and state schools.

7. Systems are not responsive re: data for
low-incidence populations, ethnic and
language diversity or the number of
students successfully completing GED
disproportionately to race/ethnicity of
students and the RI Training School.

Validating Public Input

1. 3 respondents to the public survey
supported this.

2. 2 respondents to the public survey
supported this.

3. 3 respondents to the public survey
supported this.

4. 3 respondents to the public survey
supported this.

5. 6 respondents to the public survey
supported this.

6. 4 respondents to the public survey
supported this

7. 4 respondents to the public survey
supported this.
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Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Corresponding Indicators

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3., GS.4.

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3., GS.4.

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3., GS.4.

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3., GS.4.

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3., GS.4.

GS.1, GS-1a, GS1aa, GS-1.b, GS-1.c.,
GS.1.e., GS.1.f., GS1.g., GS.3., GS.4.

GS.1, GS-1a, GS1aa, GS-1.b, GS-1.c.,
GS.1.e., GS.1.f., GS1.g., GS.3., GS.4.

Data Sources

School Support Manual: This provides
the overall framework as well as specific
components and forms for the School
Support System process.

The last three School Support System
Reports for school year 2001-2002. These
districts are Barrington, Bristol Warren
and Newport County.

School Support System Reports Access
Sheet. This brochure is designed to provide
the community with information on the
process, recent visits and how to access the
reports as well as contact information for
the educational specialists at the Rhode
Island Department of Education

School Support System: The Year in
Review. These brochures are designed to
highlight districts visited during the
previous school year.

School Support System Overview. Power
point presentation and handouts.

Rhode Island’s Reports on Due Process
Hearings, year 2001 (Part B)

Overview of Due Process Information
(Part C)
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Data Sources

Early Intervention Family Satisfaction
Survey

Number and Type of Early Intervention
Services Personnel (table 5)

Addition Personnel Information Part C

Sample Interagency Agreement

Hehir Report related to Part C (2000)

Special Education Census Reports

Early Intervention Program Quality Assur-
ance Review Process and Procedures

Copy of IFSP

Copy of  Statewide Procedural Safe-
guards Brochure (Part C)

Six Month Follow-up to Hehir Report

Rhode Island Special Education Advisory
Committee Annual Report

Rhode Island Parent Information
Network Newsletters
Parent Support Network Newsletters

Interagency Agreements:
Rhode Island School for the Deaf
Department of Children Youth and Families
Department of Human Services

Corresponding Indicators

GS1a

GS 5.a.

GS5.a.

GS.2.a., GS.2.b., GS5.a.

GS-1.c., GS.1.d

GS.1.d., GS.3.

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3., GS.4.

GS 1a

GS 1aa

GS. 1.d.

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3., GS.4.

GS-1a, GS1aa, GS-1c, Gs.1a., GS.1.b,
GS.1.c, GS.1.d, GS.1.e, GS.1.g., GS.3.,
GS.4.

GS-1a, GS1aa, GS-1c, Gs.1a.,
GS.1.b, GS.1.c, GS.1.d, GS.1.e, GS.1.g.,
GS.3., GS.4.
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Data Needs

In reviewing and analyzing these Data
Sources previously listed, the Steering
Committee identified needs in the meth-
ods currently used in RI for data collec-
tion, analysis and use.  The Steering
Committee prioritized these data needs
related to those that are considered to be
the most essential to support effective
improvement planning.  These will be
addressed by way of two (2) major
strategies:  (1)  a one year U.S. Depart-
ment of Education Improvement Plan-
ning Enhancement Grant entitled, “Data
Driven Decision Making for Improve-
ment Planning” and (2) the Improvement
Planning Process itself.

Data needs are presented below.  Items
are listed in priority order.

1. A consistent format is needed for
equalizing, standardizing, and clari-
fying data, e.g., informal complaints
and follow-up on complaints.

2. Existing data systems should be
reviewed to create data systems that
are efficient, compatible and rela-
tional, e.g., fiscal, complaints.

3. There is insufficient data re: charter
schools, home schools, career and
technical schools, pediatric nursing,
group homes, and state schools.

4. For Part B and for Part C, some intra
and interagency agreements lack data
collection to support accountability
and consistent quality.

5. School Support plans follow-up
should be compiled into an annual
report card.

6. A literacy check should be conducted
on written materials.
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Cluster Committee Report

Objective
Effective general supervision of the implementation of the Individuals with Disabilities
Education Act (IDEA) is ensured through the State Education Agency’s (SEA) and Lead
Agency’s (LA) development and utilization of mechanisms and activities, in a coordi-
nated system, that results in all eligible children with disabilities having an opportunity
to receive a free appropriate public education (FAPE) in the least restrictive environment
(LRE), and all eligible infants and toddlers and their families having available early
intervention services (EIS) in natural environments (NE) appropriate for the child.

GS - 1a.  Are par-
ents, and eligible
youth with disabili-
ties, aware of, and
have access to, their
right to effective
systems/process for
parent and child
protections?

GS – 1aa. Are the
system/processes
they engage effec-
tive in meeting their
needs?

• State monitoring

• Parent focus
groups

• Surveys

• Have IFSP

• Records of due
process pro-
ceedings,
mediation, and
hearings

• Documentation
of parents being
informed of
their rights

Part C has sign off
on IFSP regarding
receipt of proce-
dural safeguards.

Part B School
Support System -
stratified randomly
sampled parents are
asked about receiv-
ing procedural
safeguards.
 Local Advisory
Board is inter-
viewed regarding
parent concerns.

Part B: When
families access the
current system of

Part C: Parent
Survey response #5
reflects approxi-
mately 62% know
what to do if dissat-
isfied with services.

Part B and Part C:
Procedural Safe-
guard brochure
available from
LEA’s and Early
Intervention may
not be legible and/
or in family friendly
language.  It may
also not be available
in variety of lan-
guages.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?
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GS - 1b Is the
provision of EIS
and FAPE to chil-
dren with disabili-
ties advanced by
the timely resolu-
tion of complaints,
mediations, due
process hearings,
and methods for
ensuring compli-
ance that correct
identified deficien-
cies?

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?

• Copies of
documents
distributed to
families from
LEA re: their
rights.  School
Support System:
Parent Inter-
views and Local
Special Educa-
tion Advisory
Council Inter-
views (re:
Awareness of
effectiveness of
due process. Tab
10 and Tab 13 of
the School
Support
Manual)

• Complaint,
mediation, due
process logs

• Part C Annual
Report on due
process

• Enforcement
action data

procedural safe-
guards they are
effective in meeting
their needs in a
timely fashion

Part B: School
Support System. A
stratified random
sample of parents
are interviewed and
their child’s records
are reviewed. RIDE
maintains copies of
these record re-
views and parent
interviews.

Part C: The over-
view of the due
process information
and informal
complaints are valid
information for EI.
It has allowed for
identification of
themes.

Part B and Part C:
Data does not
reflect if families are
aware of the system
to access due
process.

Part B: Even though
it is permissible to
expand the hearing
timelines under
current regulations,
the documentation
to extend the
hearing timelines
(45 days) are not
always completed.

Part B: No state-
wide parent survey.

Part B: The data
currently collected
does not indicate if
special education
complaint findings
are fully imple-
mented.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?

GS - 1c Are systemic
issues identified
and remediated
through the analy-
sis of findings from
complaint investi-
gations, due process
hearings and
information and
data collected from
all available
sources?

• SEA/LA poli-
cies and proce-
dures

• Complaint,
mediation, due
process logs

• State monitor-
ing data

• TA and phone
logs

• Client Service
Coordinator
(Part C)

• Hehir Report

• RIDE Districts
Consultants

• RIPIN and
LAC’s

Part B and Part C:
Formal structures to
achieve this compo-
nent are in place.

Part B: When
families access the
current system of
procedural safe-
guards they are
effective in meeting
their needs in a
timely fashion.

Part B: School
Support System. A
stratified random
sample of parents
are interviewed and
their child’s records
are reviewed. RIDE
maintains copies of
these record re-
views and parent
interviews.

Part C: The over-
view of the due
process information
and informal com-
plaints is valid
information for

Part C and Part B -
there is not a stan-
dardized data
collection process in
place at the local
levels for parent
complaints and
concerns.

Part B does not
have a standardized
data collection
process for informal
parent complaints
and concerns.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

GS.1a.  Do the
monitoring instru-
ments and proce-
dures used by the
SEA/LA identify
IDEA compliance?
(GPRA 6.1)

• State monitoring

• School Support
Manual

• School Support
Reports

• Early Interven-
tion Quality
Assurance
Procedures

• Complaint/
mediation/due
process data
management
system

• Local Parent
Advisory
Councils

• Technical
Assistance
Documents

Early Intervention.
It has allowed for
identification of
themes and
technical assistance.

Part B and Part C:
Formal structures to
achieve this compo-
nent appear to be in
place.

Part B and Part C:
Formal structures to
achieve this compo-
nent are in place.

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?

GS.1.b.  Are defi-
ciencies, compliance
and (based on) best
practices identified
through the State’s
system for ensuring
general supervision
are corrected in a
timely manner?
(GPRA 6.1)

GS.1.c.  Are enforce-
ment actions used
and technical
assistance given

• State monitoring

• School Support
Manual

• School Support
Reports

• Early Interven-
tion Quality
Assurance
Procedures

• Complaint/
mediation/due
process data
management
system

• Local Parent
Advisory
Councils

• Technical
Assistance
Documents

• State monitoring

• Complaint data
management
system

Part B and Part C:
Formal structures to
achieve this compo-
nent are in place
with the exception
noted in the corre-
sponding concerns
column.

Part B and Part C:
Formal structures to
achieve this compo-
nent are in place.

Part B and Part C:
SEA and LEA lack
standardized data
for assuring the
resolution of a
formal complaint.
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• Activity logs
from RITAP

• CSPD

• School Support
Plans

• EI Quality
Assurance

• State monitoring

• Special Educa-
tion Census

• Annual Report
(Part B and C)

• Early Interven-
tion Manage-
ment Informa-
tion System

• Hehir Report
(2000)

• Early Interven-
tion Training
Center Report
and 6-month

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Part B and Part C:
There is evidence to
support that infor-
mation collected
through SEA/LEA
monitoring is used
to effect system
change. Examples
available include the
joint decision (SEA/
LEA) to hire and
support an early
childhood transition
coordinator to
address issues
related to transition
from Part C to Part
B as parents raised
this consistently.
Other examples

when necessary to
address persistent
deficiencies?
(GPRA 6.1)

GS.1.d.  Is informa-
tion collected
through State
Education Agency/
Lead Agency
monitoring used to
effect systems
change?

Part B and Part C:
Are the Special
Education Census
and the Early
Intervention Man-
agement Informa-
tion System collect-
ing the correct
information to
effect systems
change?

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?

include the utiliza-
tion of the Hehir
Report (2000) to
inform early inter-
vention system
change. This in-
cluded the develop-
ment of a statewide
Early Intervention
Training Center.
Additionally, discre-
tionary grants are
used to implement
changes identified
in School Support
Plans. Part B: The
Speech and Lan-
guage Entrance and
Exit Criteria Sub-
committee is an-
other example of a
statewide work
group that was the
result of Part B
monitoring findings.

Part B: Complaints
are investigated and
findings made
within the estab-
lished timelines (60

GS.1.e.  Are com-
plaint investiga-
tions, mediations,
and due process
hearings and

follow-up
report.

• State record/
logs

• Client service
logs

In Part B, the
paperwork for
extension of due
process hearings are
not consistently
completed.
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Indicator Data Analysis
Concerns

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?

reviews conducted
in a timely manner?
(GPRA 6.1)

GS.1.f.  Are deci-
sions in complaint
investigations,
mediations, and
due process hear-
ings and reviews,

Part B: The current
system relies on
parties to contact
the Rhode Island
Department of
Education if special

days). Mediation is
available as an
effective process to
reach resolution
(84-92% resolution
rate).

Part B: Formal
systems are in place
to address this
indicator with the
exception noted in
the corresponding

Data/Information
Sources

Data Analysis
Strengths

• State record log
policy and
procedural log

• SEA hearing
officer records –
no hearings to
this point

• RIDE - RIDE/
LEA District
Consultant
records

• Complaint
issues, media-
tion and due
process records
and timelines

• Local EI or
LEA records
on technical
assistance

• State record/
logs

• Percentage of
complaints

       proceeding to
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

       mediation
       and/or hearing

• Data on infor-
mal complaints

• State monitoring

• State Technical
Assistance
Project

• Records of due
process in-
cluded in State
monitoring
report

• School Support
System

concern column.

Part B and Part C:
The formal process
to address this
indicator is in place.

Part B: Evidence
was presented to
support that find-
ings from complaint
investigations,
mediations and due
process hearings are
part of State Moni-
toring System.

Part C: Informal
parent requests for
assistance are
utilized in the
monitoring process.

which result in
corrective actions,
implemented in a
timely manner?
(GPRA 6.1)

GS.1.g.  Are find-
ings from complaint
investigations, due
process hearings
and review deci-
sions, and other
data, used as an
integral part of the
State’s monitoring
system?

education compli-
ant findings are not
being fully imple-
mented. This may
not yield the most
accurate data
regarding imple-
mentation of correc-
tive actions.

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?
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Other examples
include the creation
of an early child-
hood transition
coordinator to
address issues
related to transition
from Part C to Part
B in part due to
parent identifica-
tion of this issue.

 In Part B, local
concerns are moni-
tored through
School Support
Reports and Field
Visits.  In Part C,
concerns are moni-
tored through a
monthly review of
submitted data, a
quarterly review of
records and a
certification visit
which occurs at least
every two years.  An
additional site visit
may be scheduled in
response to concerns
regarding corrective
actions.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.1 Are early intervention services (EIS) and free appropriate public educa-
tion (FAPE) for children with disabilities ensured because the State’s systems for monitor-
ing, and other mechanisms for ensuring compliance, and parent and child protections, are
coordinated, and decision-making is based on the collection, analysis and utilization of
data from all available sources?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.2 Are appropriate and timely services ensured through interagency coordi-
nation and assignment of fiscal responsibility?

GS.2.a.  Are child
find/outreach,
evaluation and
provision of ser-
vices, coordinated
through inter-
agency agreements
and other mecha-
nisms?

• Public Input

• Financial and
child records

• Interviews

• Part C Early
Intervention
Satisfaction
Survey

• Review of local
billing records

• Review of
Medicaid billing
records

• Results of focus
groups with
parents

• Reports from
school districts
on outreach

• Interagency
agreements (i.e.,
health, special
education,
Medicaid, etc.)

 Interagency agree-
ments exist for both
Part B and Part C.

 Part B and Part C:
Training has been
provided statewide
for a variety of
agencies in the
development of
interagency agree-
ments.

 Par B and Part C:
Some interagency
agreements lack
accountability
processes.

 Part B and Part C:
Results of focus
groups not used
consistently.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.2 Are appropriate and timely services ensured through interagency coordi-
nation and assignment of fiscal responsibility?

GS.2.b.  Does the
State Education
Agency /Lead
Agency develop
and implement
coordinated service
systems to mini-
mize duplication
and ensure effective
services delivery?

• Interagency
agreements

• Early Interven-
tion Manage-
ment Informa-
tion System
(Part C)

Part B and Part C:
There are some
interagency agree-
ments in place
aimed to minimize
duplication of
services.

Part B and Part C:
There is no standard-
ized data system in
place that incorpo-
rates a check and
balance system to
minimize duplicity.
There is also a data
concern on confiden-
tiality issues in
developing the
systemic data system.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.3 Are appropriate special education and related services provided to chil-
dren with disabilities served in juvenile and adult correctional facilities in the State?

Part B: How state
and local initiatives
and activities
monitor student
outcomes in the
following areas:

• Graduation/
GED

• Transitions (i.e.,
successful
transition to

GS.3. Are appropri-
ate special educa-
tion and related
services provided to
children with
disabilities served
in juvenile and
adult correctional
facilities in the
State?

• State Monitoring

• Due process,
mediation, and
compliant data

• Education
Surrogate
Parent Program
Reports

Part B: A compre-
hensive state sys-
tem is in place to
provide monitoring
of special education
and related services
for both the RI
Training School
(RITS) and the
Adult Correctional
Institution (ACI).

Part B: State moni-
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Community,
LEA, etc.)

• Parent Involve-
ment

Part B: The number
of students that
successfully com-
pleted the GED is
disproportionate to
the race/ethnic
population at the
RITS.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.3 Are appropriate special education and related services provided to chil-
dren with disabilities served in juvenile and adult correctional facilities in the State?

toring was the
impetus for now
having a full-time
Special Education
Director and other
qualified personnel
for both the ACI
and RITS.

Part B: A due
process system that
is comprehensive
and timely.

Part B and Part C:
An Educational
Surrogate Parent,
for children in state
custody participates
in assuring special
education service
delivery for eligible
students.

Rhode Island has a
State recognized
office of the Child
Advocate.

• Project Hope
data (Rhode
Island)

• Adult Correc-
tional institu-
tion (ACI)
Annual Report

• RI Training
Schools (RITS)
Annual Report

• Special Educa-
tion Census
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.4 Are appropriate special education and related services provided to chil-
dren with disabilities served in out-of-district placements (e.g., nonpublic schools, consor-
tia, etc.) under the direction and supervision of the public agency, and in State operated
programs (e.g., departments for mental health or mental retardation, schools for the blind
and deaf, etc.)?

Footnote: Part C does not have any out-of-district placements
with the exception of pediatric nursing homes.

GS.4. Are appropri-
ate special educa-
tion and related
services provided to
children with
disabilities served
in out-of-district
placements (e.g.,
nonpublic schools,
consortia, charter
schools, career
technical schools,
home schooled,
hospitals, foster
care, group home
facilities or any
other facilities etc.,
under the direction
and supervision of
the public agency,
and in State oper-
ated programs (e.g.,
departments for
mental health or
mental retardation,
schools for the blind
and deaf, etc.)?

• State monitoring

• SEA data re-
ports

• Education
Surrogate
Parent Report

• Project Hope
(Rhode Island)

• Private schools
certified by
RIDE

• Due process,
mediation, and
compliant data

• Child Advocate
Annual Report

Part B: The state
has a monitoring
process, which
includes review of
out-of-state pro-
grams which
provide special
education services
to Rhode Island
students.

Part B: The due
process system is
comprehensive and
timely.

Part B: An Educa-
tional Surrogate
Parent participates
in assuring special
education service
delivery for eligible
students in out-of-
state placements.

Part B: The SEA
does not monitor
State Schools,
Charter Schools,
The Met School,
The Chamber
School, and Group
Homes with
Schools.

Part C: Data on
children cared for in
pediatric nursing
homes is not cap-
tured by in the
EIMIS or Special
Education Census
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component GS.5 Do appropriately trained public and private providers, administrators,
teachers, paraprofessionals and related service personnel provide services to infants, tod-
dlers, children and youth with disabilities?

GS.5.A Are there
sufficient numbers
of qualified teach-
ers, EI personnel
and related service
providers employed
in public schools to
meet the identified
needs of all children
with disabilities?

• State personnel
data

• Comprehensive
System of
Personnel
Development
(CSPD)

• SEA/LEA /EI
agreements
with Institutions
of Higher
Education
(IHE’s)

• Part B and C
Annual Reports:
Personnel and
vacancy data

• Case load work
groups  (i.e.,
speech and
language)

Part B: Systems are
in place (i.e., emer-
gency certification
credential) to ad-
dress this indicator.

Part B and Part C:
The data facilitated
the development of
the University of
Rhode Island (URI)
and Rhode Island
College (RIC)
program for Bilin-
gual Speech and
Language Patholo-
gists. Also, data
facilitated the
development of the
URI and RIC place-
ment of students in
early intervention
practicums. URI
also coordinates in-
service training for
EI providers based
on a comprehensive
needs assessment.

Part B: a consoli-
dated Resource Plan
provides personnel
related information.

Part C: Data was
used to develop case
load maximum for
service coordinators.

Footnote: Early Intervention personnel are not employed by public schools in Rhode Island.



Cluster Overview

Cluster Objective
Transition planning results in needed supports and ser-
vices, available and provided as appropriate, to a child and
the child’s family when the child exits Part C.

Cluster Component C.BT.1
Do all children exiting Part C receive the services they
need by their third birthday?

• C.BT.1.a Are all children eligible for Part B services
receiving special education and related services by
their third birthday or for children who will turn 36
months between May and September, these events
occur on an adjusted timeline that will allow for par-
ticipation of all three parties, and to insure placement
upon opening of school or when the child turns 36
months if a 230 day or extended school year program is
to be provided to the child?

• C.BT.1.b. Are all children exiting Part C who are found
not eligible for services under Part B receiving other
appropriate services by their third birthday?

• C.BT.1.c.  What is the percentage of children leaving
Part C services who are placed in inclusive preschool
or other settings?  (GPRA 1.7)

• C.BT.1.d.  Is quality and compliant transition planning
occurring with Part C, Part B providers and parents?

Transition
Early Childhood
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Rhode Island
Context Description

In Rhode Island, transition for children
leaving Early Intervention and entering
the school district is administered by two
state agencies.  The Department of Health
administers the Early Intervention Pro-
gram under Part C and the Department
of Education administers the preschool
special education programs under Part B.

Both of these agencies have state regula-
tions that are consistent with each other,
and include steps, processes and roles of
all relevant partners related to effective
transitioning.  In addition, there is a
jointly developed interagency agreement
between the Departments of Education
and Health to further define roles and
responsibilities for the transition process.

Rhode Island requires a transition team,
minimally consisting of parents and
Early Intervention and school district

personnel to convene when the child
turns 30 months in order to develop a
written transition plan.  This plan needs
to include the transition activities,
timelines and persons responsible for
carrying out each aspect of the transition
plan.  If the child is eligible for special
education services, the transition plan
must result in the child receiving services
by the time the child turns three.  For
children who are determined not eligible
for special education services, the transi-
tion team is responsible for referring the
family and child to appropriate commu-
nity resources.

The transition cluster sub-committee
worked in two separate groups; one
focused on early childhood transition, the
other on secondary transition.  Both groups
used the indicators provided by OSEP,
gathered and examined data and informa-
tion and identified needs and gaps to
determine the extent to which Rhode
Island is meeting its obligations in this area.

Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data.  These are presented below by
Cluster.  Items are listed in priority order.

Strengths

1. There are written guidelines for the
implementation of the transition
process.

Concerns

1. There is no accountability for imple-
menting recommended guidelines by
Part C and Part B.
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Strengths

2. There is consistency between Part C
and Part B in state regulations, inter-
agency policy and agreements con-
cerning transition.

3. A mechanism is in place for collecting
ongoing feedback through Family
Transition Surveys from Part C to
Part B.

4. A major strength is the Comprehen-
sive Early Intervention Management
System (EIMIS).

5. The RIDE Consolidated Resource
Plan collects data on the number of
preschool children with special
needs across the continuum of
services.

Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths
and concerns to the public input that the Steering Committee received through a variety
of input strategies.  The outcome of this comparison was a chart depicting the degree to
which Strengths and Concerns were validated by public input from the 6 respondents.

No validating input was noted between strengths and public input from the six respondents.

Concerns

1. There is no accountability for imple-
menting recommended guidelines by
Part C and Part B.

2. The two Part C and Part B data
systems are not linked.

Validating Public Input

1. Public input reflected concerns that
transition from early intervention to
schools is not always coordinated.

2. Public input identified concerns
related to students being mobile but
not their records.

Concerns

2. There are differences in service
delivery in the IFSP and the IEP
(regulations and practices).

3. The two Part C and Part B data
systems are not linked.

4. There is a need for professional
development.

5. There are capacity and linkage issues
in services and supports for children
exiting Early Intervention who are
not eligible for Part B services.
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Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Data Sources

Early Intervention State Regulations

Rhode Island Special Education
Regulations

Interagency Agreement between
Departments of Health and Education

Interagency Agreement among
Departments of Education, Health,
Human Services and Head Start

Rhode Island General Law 42-72.5-2

Confidentiality/Release of
Information Policy

Guidelines for Recommended
Activities and Timelines for
Transitions in Rhode Island

Early Intervention Management
Information System (EIMIS)

Corresponding Indicators

C.BT.1a

C.BT.1a

C.BT.1a,1b

C.BT.1a

C.BT.1a,1b

C.BT.1a

C.BT.1a,1c

C.BT.1a,1b,1c

Data Needs

In reviewing and analyzing these Data Sources previously listed, the Steering Commit-
tee identified needs in the methods currently used in RI for data collection, analysis and
use.  The Steering Committee prioritized these data needs related to those that are
considered to be the most essential to support effective improvement planning.  These
will be addressed by way of two (2) major strategies:  (1) a one year U.S. Department of
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Education Improvement Planning Enhancement Grant entitled, “Data Driven Decision
Making for Improvement Planning” and (2) the Improvement Planning Process itself.
Data needs are presented below.  Items are listed in priority order.

1. The Part C and Part B data systems need to be linked

2. Data needs to be linked to accountability for implementing the transition process.

3. Data needs to be collected to determine the impact of quality transition on outcomes
for children and families.

4. There is a need for a universal student identifier to follow a child across systems.
Data are needed to indicate that services and supports are being provided to children
exiting Part C to Part B by age three.

Cluster Committee Report

Objective: Transition planning results in needed supports and services, available and
provided as appropriate, to a child and the child’s family when the child exits Part C.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component C.BT.1 Do all children exiting Part C receive the services they need by their
third birthday?

C.BT.1.a Are all
children eligible for
Part B services
receiving special
education and related
services by their third
birthday or for
children who will
turn 36 months
between May and
September, these
events occur on an
adjusted timeline that
will allow for partici-
pation of all three

1. State Regulations
Part C and Part B

2a. Interagency
Agreement between
RI Department of
Health and Depart-
ment of Education

2b. Interagency
Agreement Among
Departments of
Education, Health,
Human Services,
and Head Start

1. Part C and Part B
State Regulations
are consistent with
each other as well
as federal law.
These regulations
include steps,
processes and roles
of all relevant
partners related to
effective
transitioning.

2. Jointly developed
interagency agree-

1. There is no data to
determine whether
children are receiv-
ing services by their
third birthday.

2. Need to review
the need for addi-
tional community-
based interagency
agreements. Lan-
guage is general
and leaves room for
different interpreta-
tions. Roles and



6 4   —   R H O D E  I S L A N D  S E L F - A S S E S S M E N T  R E P O R T

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component C.BT.1 Do all children exiting Part C receive the services they need by their
third birthday?

parties, and to insure
placement upon
opening of school or
when the child turns
36 months if a 230
day or extended
school year program
is to be provided to
the child?

3. Confidentiality
and Release of
Information Policy

4. Guidelines for
Recommended
Activities and
Timelines for
Transitions

5. Public Law 42-
72.5-2 Universal
Student Identifica-
tion System

6. Early Interven-
tion Management
Information System
(EIMIS)
• # Children

Referred

• #  Eligible

• #  Not eligible
for Part C

• Discharge
Information

7. Family Transition
Survey

8. Department of
Education Census
Data

ments (1993) be-
tween EI and DOE
exist.
Collaboratively
developed inter-
agency agreement
(Ride, EI, DHS and
HS) is consistent
with state regula-
tions regarding
transition.

3. Confidentiality
and Release of
Information Policy
allows transfer of
information and
helps assure place-
ment of children by
36 months.

4. Recommenda-
tions and guidelines
provide detail for
the process, roles,
responsibilities,
purposes and
timelines of imple-
menting transitions.

5. PL 42-72.5-2
Universal Student
Universal Identifier
will provide a
system for coordi-

responsibilities are
not detailed.
Agreement is dated.

3. N/A

4. No supporting
information to
determine whether
EI and LEAs are
implementing these
recommendations

5. PL 42-72.5-1 in
planning stage and
will need funding
to implement

6. Part C and Part B
data systems are
not linked.

7. Transition data
from Families not
yet available

8. The Departments
of Health and
Education do not
have compatible
data systems to
enable sharing of
information across
EI and LEA pro-
grams.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component C.BT.1 Do all children exiting Part C receive the services they need by their
third birthday?

C.BT.1.b. Are all
children exiting
Part C who are
found not eligible
for services under
Part B receiving
other appropriate
services by their
third birthday?

1. Public Law 42-
72.5-2

2. Interagency
Agreements on
Transition

3. Early Intervention
Management Infor-

nating and sharing
data across depart-
ments and pro-
grams. Long term
tracking of children
will enable a com-
parison of RI data
to national data.

6. EI data – account-
ability of EI Chil-
dren, tracks chil-
dren within the EI
system and in-
cludes ethnic
groupings

7. TBD

8. Census data - 3 to
5 in pre K – pro-
vides numbers by
age in pre-school by
disability.

1. PL 42-72.5-2
Universal Student
Identificator will
allow sharing of
information on
children across all
state agencies.

2. Interagency

1. PL 42-75.5-2 is in
planning stage

2. Agreements
dated

3. EI Data does not
address child’s
progress.  EI MIS
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component C.BT.1 Do all children exiting Part C receive the services they need by their
third birthday?

agreements (Ride,
EI, DHS and HS)
could be expanded
to include sharing
information across
agencies.

3. EI MIS reports
where children are
referred as they exit
Early Intervention

4. Transition Survey
will ask families to
identify the child’s
placement after
leaving EI.

1. EI MIS indicates
where child was
referred.

2. The CRP – Indi-
cated the con-
tinuum of services
for preschool
children including
inclusive settings
and the number of
children in each of
the services.

3. Family Transition
Survey – Feedback

needs clarification in
exiting definitions
and develop reports
where children are
referred.

4. Transition data
not yet available

1. EI MIS data cannot
tell if child is receiv-
ing the services that
were referred.

2. The CRP data
cannot identify
those children who
have been in the
Early Intervention
Program. Informa-
tion vague.

3. Family Transition
Survey – it is un-
known what percent-

C.BT.1.c.  What is
the percentage of
children leaving
Part C services who
are placed in inclu-
sive preschool or
other settings?
(GPRA 1.7)

mation System (EI
MIS) Discharge data

4. Family Transition
Survey

1. EI MIS

2. Department of
Education Consoli-
dated Resource
Plan (CRP)

3. Family Transition
Survey
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component C.BT.1 Do all children exiting Part C receive the services they need by their
third birthday?

will be continuous
as it is given to all
families after they
exit EI.

1. EI MIS tracks
data on transition
planning meetings
and the timeline in
which the meetings
occur – Age of the
child can be deter-
mined.

2. Transition Survey
records parent
response to the
process

3. Guidelines follow
best practices/
quality guidelines.
History of state
agency agreement
on the process,
roles, responsibili-
ties, activities and
timelines.

1. EI MIS

2. Family Transition
Survey

3. Guidelines for
Recommended
Activities and
Timeline for Transi-
tions

C.BT.1.d. Is quality
and compliant
transition planning
occurring with Part
C, Part B providers
and parents?

age of families will
return the survey.

1. EI MIS does not
have reports set-up
to review transition
planning.  Data not
currently accessible

2. Transition Survey
– unknown number
of responses from
families.

3. No supporting
data to determine if
EI and LEAs are
implementing these
recommended
practices.



Cluster Overview

Cluster Objective
All youth with disabilities, beginning at 14 and younger when
appropriate, receive individualized, coordinated transition
services, designed within an outcome-oriented process that
promotes movement from school to post-school activities.

Cluster Component BT.1
After exiting school, are youth with disabilities prepared
for employment, post secondary education and/or inde-
pendent living?

• BT.1.a.  Is the rate of youth with disabilities graduating
with a regular diploma comparable to that for youth
without disabilities? (GPRA 4.1)

• BT.1.b.  Is the drop out rate for youth with disabilities
comparable to youth without disabilities? (GPRA 4.1)

• BT.1.c.  Is the percentage of youth with disabilities
participating in post-school activities (e.g., employ-
ment, education, etc.) comparable to that on non-
disabled students? (GPRA 4.2 and 4.3)

• BT.1.d  Do children with disabilities, beginning at age 14 or
younger if appropriate, have IEPs that include a statement of
transition service needs, (which include a focus on employ-
ment, post-secondary education, independent living) that
focus on the student’s course of study; and for children age
16 or younger, if appropriate, include a statement of inter-
agency responsibilities and needed linkages?

• BT.1.e.  (GPRA 3.4) Are agency services, (SEA & Others),
coordinated through formal agreements (where appro-
priate) to provide improved access and ensure effective
transition for students to post school supports?

TRANSITION
Secondary
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Cluster Component BT.2
Are youth with disabilities involved in
appropriate transition planning?

• BT.2.a   Are students with disabilities
prepared, supported and actively
involved in appropriate transition
planning, which includes:

- responsibility and support with
follow up

- knowledge about their role and
options

- support with developing self-
advocacy skills.

• BT.2.b  Are students with disabilities
participating in meaningful career/
vocational assessment?

Rhode Island
Context Description

In 1992 RIDE established five Regional
Transition Centers (RTCs) to assist local
school districts to improve transition
services for students with special needs.
The RTCs developed regional teams
composed of educators from the public and
private secondary schools, adult service
agencies and parents. The regional teams,
called Transition Advisory Committees, are
supported by a full time Regional Transi-
tion Coordinator with the goal of promot-
ing transition services through:

• Training and Technical assistance
to local schools

• Information sharing

• Interagency Coordination of
services

• Resource lending library

• Collection of outcome data on
students exiting education.

The RTCs have been effective in estab-
lishing a regional network of concerned
professionals and parents. Resource
sharing and technical assistance is avail-
able and utilized by some school districts,
however, little data was collected on the
outcomes for students or the results of
interventions of the RTCs.

In 1994 state legislation mandated the
creation of the Rhode Island Transition
Council to be chaired by RIDE. This
Council is composed of representatives
from all of the state departments that
oversee or provide services to students in
secondary transition, parent representa-
tives, students and a representative from
one of the Regional Transition Centers.
The Council's mission is to identify
systemic barriers to effective transition
practices and target the gaps in services.
The Council's role is to develop inter-
agency agreements to improve the coor-
dination of services among partner
agencies to improve student outcomes.

To date, the Transition Council has
supported the enactment of three inter-
agency agreements that have improved
access to services for students in transi-
tion. Some effectiveness data on the
agreements is collected and utilized for
program design purposes.

In 1996 RIDE received a USDOE Transition
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Systems Change Grant. The grant was
administered in partnership with RIDE, the
University Affiliated Program at Rhode
Island College, the RI Parent Information
Network, the Department of Human
Services/Office of Rehabilitation Services
and the Regional Transition Centers. The
grant provided the opportunity to pull
together all of the prior investments into a
coordinated statewide transition system.
The grant also allowed each public high
school and several private high schools to
apply for a Transition Improvement Grant
(TIG). The grants required each school to
conduct a transition needs assessment,
design a plan for improvement and imple-
ment the plan utilizing grant resources. The
assessment and planning involved stu-
dents and parents.

The Transition System Change Grant is
currently in a carry-over year and com-
mitments have been made to explore
options for continuation of the successful
practices that emerged from the initiative.

As a result of investments made to date,
Rhode Island has the following second-
ary transition elements in place:

• Active State Transition Council

• Three Interagency Agreements
specific to improving transition
outcomes

• Five Regional Transition Centers
each with 1 FTE Coordinator

• Five Regional Transition Advisory
Committees with strong participa-
tion from local schools and parents.

• A Transition Coordinator at each
High School (LEA commitment to

this position varies from a volun-
tary basis to 1 FTE)

• Emerging partnerships with other
school based initiatives, (Perkin's
Grant Programs, WIA programs,
Jobs for Ocean State Graduates,
School to Career, etc.)

• Improving School to Career prac-
tices in local high schools involving
students with special needs

• State special education regula-
tions that require career/voca-
tional assessment to begin at age
14 and remain an ongoing process
to inform the students IEP team
for transition planning

• Changes in curriculum and
course offerings in many high
schools with an improved focus
on functional life skills and
transition preparation

• Utilization of student centered
planning practices in some high
schools

• A commitment to ongoing stu-
dent outcome data collection
through a state facilitated longitu-
dinal transition outcome study,
(initial results expected, 1/1/02)

• Greater focus on transition ser-
vices through the School Support
Visits (state monitoring of special
education services)

The collective statewide secondary
transition service system has improved in
the past several years and the structures
developed provide excellent opportuni-
ties for continued growth.
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Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data.  These are presented below.
Items are listed in priority order.

Strengths

1. Some interagency agreements are in
place at the state level.

2. Effective transition planning pro-
cesses are used for some students

3. Some students are involved in transi-
tion planning.

4. Career/vocational assessment takes
place for some students (part of state
regulations).

Concerns

1. Comparative post-school outcome
data for all students needs to be
consistent with data collected in the
RI Transition Outcome Study (with
the capacity to disaggregate data for
students with and without disabili-
ties).  Post secondary outcomes for
students with disabilities need to
improve.

2. There needs to be more effective
transition practices for all students
(IEP student involvement).

3. There is a need to disaggregate
graduation and dropout data for
children with and without disabilities
with a comprehensive definition of
“regular diploma” and “drop-out”.
Graduation rates need to increase and
drop-out rates need to decrease.

4. Effective career/vocational assess-
ment should begin for all students by
age 14 and inform IEP team decisions.

5. Indicators need to be developed that
measure the outcomes and effective-
ness of interagency agreements.  We
also need more interagency agree-
ments at the state level.
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Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths
and concerns to the public input that the Steering Committee received through a variety
of input strategies.  The outcome of this comparison was a chart depicting the degree to
which Strengths and Concerns were validated by public input.  The chart is depicted
below. Eight Public Input Forms addressing this area were received.

Strengths

1. Interagency agreements are in place.

2. Transition planning processes are
used for some students

3. Some students are involved in transi-
tion planning.

4. Career/vocational assessment takes
place for some students (part of state
regulations).

Concerns

1. Comparative post-school outcome data
for all students needs to be consistent
with data collected in the RI Transition
Outcome Study (with the capacity to
disaggregate data for students with
and without disabilities).  Post second-
ary outcomes for students with disabili-
ties need to improve.

2. There needs to be more effective
transition practices (IEP student
involvement).

3. There is a need to disaggregate
graduation and dropout data for

Validating Public Input

1. Public input was not received related
to this strength.

2. This was supported by 2 respondents
to the public survey.

3. Public input was not received related
to this strength.

4. This was supported by 2 respondents
to the public survey.

Validating Public Input

1. This was supported by 3 respondents
to the public survey.

2. This was supported by 6 respondents
to the public survey.

3. Public input was not received related
to this concern.

4. This was supported by 1 respondent
to the public survey.

5. Public input was not received related
to this concern.
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Concerns

children with and without disabilities
with a comprehensive definition of
“regular diploma” and “drop-out”.
Graduation rates need to increase and
drop-out rates need to decrease.

4. Effective career/vocational assess-
ment should begin for all students by
age 14 and inform IEP team decisions.

5. Indicators need to be developed that
measure the outcomes and effective-
ness of interagency agreements.  We
also need more interagency agree-
ments at the state level.

Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Data Sources

Information Works!
Measuring Rhode Island Schools for
Change, 2001
RIDE (pg. 31 and Cranston District
Profile, pg. 7.00)

2001 Rhode Island Kids Count Factbook
High School Graduation Rate (pg. 104-105)

IDEA Data (www.ideadata.org/tables/
ar_ad3.htm) USDOE/OSEP/Data Analy-
sis System
• Number of Students Age 17-21+

Exiting Special Education with a

Corresponding Indicators

BT.1.a

BT.1.a

BT.1.a

Validating Public Input
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Data Sources

Diploma During the 1998-99 School Year

• Percentage of Students Ages 17-21+
Exiting Special Education with a
Diploma Based on Number of Stu-
dents Leaving School During the
1998-99 School Year

Children with Disabilities Study,
The Drop-Out rate of Rhode Island
Students with Disabilities
By Richard L. Dickson & Crist H. Costa
August 20, 2001

IDEA Data (www.ideadata.org/tables/
ar_ad3.htm) USDOE/OSEP/Data Analy-
sis System

• Percentage of Students Ages 14-21+
Dropping Out of Special Education
based on the Number of Students
Ages 14-21+ leaving School During
the 1998-99 School Year

• Percentage of Students Ages 14-21+
Dropping Out of Special Education
based on the Total Number of Stu-
dents Ages 14-21+ Served Under
IDEA During the 1998-99 School Year

RITIE (RI Transition-Independence-
Employment)
DRAFT Longitudinal Transition
Outcome Study
September, 2001, University Affiliated
Program, Rhode Island College

RI Department of Human Services/Office
of Rehabilitation Services
Caseload Management System, 1/01

2001 Rhode Island Kids Count Factbook

Corresponding Indicators

BT.1.b

BT.1.b

BT.1.c

BT.1.c

BT.1.c
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Corresponding Indicators

BT.1.d

BT.1.d

BT.1.e

BT.1.e

BT.2.a

BT.2.b

Data Sources

Teens Not in School & Not Working
(pg. 106-107)

RI Office of Special Needs
School Support System Student Record
Review

RI Office of Special Needs
School Support System Student Interview
Protocols

RIDE Consolidated Resource Plan
Part B Application (Section IV, item III)

Progress Report of Programs Funded
Through the RIDE-DHS/ORS Coopera-
tive Agreement (4/1/96-12/31/98)

RITIE (RI Transition-Independence-
Employment)
DRAFT Longitudinal Transition
Outcome Study
September, 2001, University Affiliated
Program, Rhode Island College

RI Office of Special Needs
School Support System Student Record
Review

Data Needs

In reviewing and analyzing these Data Sources previously listed, the Steering Commit-
tee identified needs in the methods currently used in RI for data collection, analysis and
use.  The Steering Committee prioritized these data needs related to those that are
considered to be the most essential to support effective improvement planning.  These
will be addressed by way of two (2) major strategies:  (1) a one year U.S. Department of
Education Improvement Planning Enhancement Grant entitled, “Data Driven Decision
Making for Improvement Planning” and (2) the Improvement Planning Process itself.
Data needs are presented below.  Items are listed in priority order.
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1. Comparative post-school outcome data for all students needs to be consistent with
data collected in the RI Transition Outcome Study (with the capacity to disaggregate
data for students with and without disabilities).

2. Standardize and quantify School Support Visit data and expand sample and/or
develop an alternative method to provide information about Transition Practices
(BT.1.d, BT.2.a, and BT.2.b).

3. Disaggregate graduation and dropout data for children with and without disabilities
with a comprehensive definition of “regular diploma” and “drop-out”.

4. Develop indicators that measure the outcomes and effectiveness of interagency
agreements (utilize to evaluate and revise agreements).  Collect “trend” data from
partner agencies, (e.g. RIDE, PSN, RIPIN, RIDLC, etc.) using consistent data fields
across agencies.

Cluster Committee Report

Objective: All youth with disabilities, beginning at 14 and younger when appropriate,
receive individualized, coordinated transition services, designed within an outcome-
oriented process that promotes movement from school to post-school activities.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BT.1 After exiting school, are youth with disabilities prepared for employment,
post secondary education and/or independent living?

1. National data
(IDEA, Table
AD3) presents a
mean number
by disability by
state. This will
not reflect the
information
from each city/
town. Question
the validity of
the data.

BT.1.a.  Is the rate of
youth with disabili-
ties graduating with
a regular diploma
comparable to that
for youth without
disabilities? (GPRA
4.1)

SEEP-Children with
Disabilities Study
(re: different kinds
of diplomas)
Info Works
Census RIDE data
& IDEA Reports

1. RIDE data
reported to the
Federal Govern-
ment yields
good informa-
tion across
disability
groups.

2. Kids Count and
Info Works
provide some
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

BT.1.b.  Is the drop
out rate for youth
with disabilities
comparable to
youth without
disabilities? (GPRA
4.1)

Census RIDE data
& IDEA Reports
Info Works
SEEP-Children with
Disabilities Study

good general
information on
graduation
rates.

3. The size of the
state supports
centralization of
data collection
& definitions
yielding more
valid measures.

1. Recent initia-
tives (Info
Works, SEEP)
put us in a
position to
improve data
collection and
reporting.

2. Need to disag-
gregate gradua-
tion rate data
for general
education &
special educa-
tion.

3. Need to define
what constitutes
a regular di-
ploma.

4. We don’t know
what each RI
district is doing
for issuing a
diploma versus
a certificate.

1. Validity of data
is questioned
due to the lack
of commonality
of the definition
of terms and the
consistency of
the data collec-
tion process.

2. Timeliness of
the information.

3. Lack of coordi-

Component BT.1 After exiting school, are youth with disabilities prepared for employment,
post secondary education and/or independent living?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

BT.1.c.  Is the
percentage of youth
with disabilities
participating in
post-school activi-
ties (e.g., employ-
ment, education,
etc.) comparable to
that on non-dis-
abled students?
(GPRA 4.2 and 4.3)

BT.1.d Do children
with disabilities,
beginning at age 14
or younger if
appropriate, have
IEPs that include a
statement of transi-

ORS (for eligible
clients)
RI Dept of Labor
RITIE Outcome
Study
RI Office of Higher
Education
RI Disability Law
Center
LEAs who maintain
outcome data (e.g.
School to Career)
RITS-Project Hope
Kids Count

SSS visitation data
and reports
Complaints to RIDE
RIPIN contact data
Parent Survey
(CIMP)

1. RITIE Data and
Longitudinal
Outcome data
useful.

2. Several schools/
districts conduct
a standardized
process of
follow-up info
gathering for all
students.

1. School Support
Visits provide
specific ques-
tions that result
in current
information
with high

nation across/
within the state
to gather infor-
mation effi-
ciently and
accurately.

1. Lack of current
data from
several sources,
(DOL, OHE,
RITS/DCYF).

2. Need efficient
statewide
system of data
collection.

3. Data collected is
limited to
students with
disabilities only.
This limits our
ability to com-
pare.

1. Small numbers
of student
records are
reviewed in SS
Visit.

2. Format from the

Component BT.1 After exiting school, are youth with disabilities prepared for employment,
post secondary education and/or independent living?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

degree of
validity.

2. Parents &
Teachers partici-
pate in SS Visit
(the interview
process that
addresses issues
of BT.1.d).

3. Students are
interviewed in
SS Visit re: the
transition
services.

1. Transition
Council has
initiated the
process of
developing
broad-based
memoranda of
understanding
across agencies.

2. Coordination
among ORS,
RIDE, and
MHRH to
improve and
enhance transi-

SS system
cannot be used
functionally for
quantifying info
and using
information in
meaningful
way.

3. Student inter-
view process in
SS visit lacks
consistent
protocol.

1. Lack of data
that supports
effectiveness of
interagency
agreements.

2. Some coopera-
tive agreements
lack standard-
ization and
specificity
regarding
requirements,
eligibility,
funding, etc.

tion service needs,
(which include a
focus on employ-
ment, post-second-
ary education,
independent living)
that focus on the
student’s course of
study; and for
children age 16 or
younger, if appro-
priate, include a
statement of inter-
agency responsibili-
ties and needed
linkages?
(GPRA 3.4)

BT.1.e Are agency
services, (SEA &
Others), coordi-
nated through
formal agreements
(where appropriate)
to provide im-
proved access and
ensure effective
transition for
students to post
school supports?

RIDLC
Longitudinal/
Outcome studies

Cooperative Agree-
ments and outcome
data from such
agreements

ORS

State Transition
Council Meeting
Minutes

Component BT.1 After exiting school, are youth with disabilities prepared for employment,
post secondary education and/or independent living?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BT.1 After exiting school, are youth with disabilities prepared for employment,
post secondary education and/or independent living?

tion services
exists.

3. LEA Consoli-
dated resource
plans requires
districts to
identify agen-
cies with which
contractual
agreements
have been
initiated.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BT.2 Are youth with disabilities involved in appropriate transition planning?

BT.2.a
Are students with
disabilities prepared,
supported and
actively involved in
appropriate transi-
tion planning, which
includes:

- responsibility
and support
with follow up

CIMP Survey
Assessment (Career
& IEP process)
SS Visits
Longitudinal/
Outcome studies
Calls to RIDE

1. RITIE Outcome
Study (a self
assessment)
provides some
information
regarding
student prepa-
ration, partici-
pation in:

- individual
transition

1. Need data that
will indicate
student under-
standing of his/
her role in
planning,
knowledge of
options and
support for
follow up.

2. Need to infuse
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BT.2 Are youth with disabilities involved in appropriate transition planning?

- knowledge about
their role and
options

- support with
developing self-
advocacy skills

BT.2.b
Are students with
disabilities partici-
pating in meaning-
ful career/voca-
tional assessment?

SS Visits
Calls to RIDE,
RIPIN, RIDLC
ORS
RITIE Outcome
Study

planning

- self
advocacy

1. RI regulations
require career/
vocational
assessment.

indicators
(BT.2.a) in
developing
student, parent
and teacher
interview proto-
cols for SS Visit.

1. Expand RITIE
Outcome Study
to incorporate
factors related
to this indicator.

2. Need to develop
method to
quantify data
collected from
SS visits record
review and
protocols to
address this
indicator.

3. “Meaningful”
needs to be
defined.

4. How to gather
data that will
effectively
evaluate/
measure this
indicator?



Cluster Overview

Cluster Objective
Outcomes for infants and toddlers and their families are
enhanced by family centered supports and systems of
services.

Cluster Component CF.1
Do family supports, services and resources enhance out-
comes for infants and toddlers and their families?

• CF.1.a.  Are family centered practices (FCP) at the core
of all aspects of the Early Intervention process from
initial identification through the child’s transition to
Part B or other services? In what ways?

• CF.1.b.  Do families report that Early Intervention services
and supports have increased their family’s capacity to
enhance their child’s development?  GPRA 2.2

• CF1.c. Do families report that they have meaningful
participation in all aspects of the Early Intervention
System, including the development, implementation
and revision of the IFSP and all decisions regarding
services amd supports for their child and family?

Rhode Island Context Description

IDEA Regulations for the Early Intervention System for
Infants and Toddlers with Disabilities (Part C) require the
State to involve parents/families in all aspects of the Early
Intervention System.  For example, 303.12 of IDEA states,
“early intervention services means services that (2) Are
selected in collaboration with the parents”.

Family Involvement
Family-Centered Services
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The RI Department of Health (DOH)
meets these requirements by partnering
with families in the design and delivery
of Early Intervention services for their
child(ren). Family centered services are a
core value and essential element of all EI
services; they are family-driven and take
into consideration families’ priorities and
strengths.  The DOH trains all new EI
staff on family centered services and
values and has contracted with the RI
Parent Information Network to provide
Parent Consultant services.  Parent

Consultants are graduate parents of EI
who provide support to families and
staff, and provide a voice in the planning,
implementation, and evaluation of family
centered services.

The Family Involvement Cluster Com-
mittee for Part C examined data sources
that supported family centered practices,
empowerment and meaningful family
participation in all aspects of the EI
Program from initial identification to the
child’s transition.

Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data.  These are presented below.
Items are listed in priority order.

Concerns

1. What are the benefits beyond Early
Intervention?  Data does not exist
to measure effectiveness of Early
Intervention.

2. Data survey reflects only the
perspectives of families currently
involved.

3. Sufficient data sources are not
identified.

4. It is difficult to assess family-
centeredness due to varying
definitions across systems.

5. There is a need to measure long
term outcomes.

Strengths

1. Family satisfaction survey results are
positive and indicate that Early
Intervention services and supports
are family-centered and respectful of
family choices.  That is,

• family surveys demonstrate that
families expressed Early Interven-
tion services and supports were
family-centered,

• the overall results were positive
and demonstrate that families
were satisfied, and

• the system is committed and
responsive to family-centered
practices.
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Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths and
concerns to the public input that the Steering Committee received through a variety of input
strategies.  The outcome of this comparison was a chart depicting the degree to which
strengths and concerns were validated by public input.  The chart is depicted below. Twelve
Public Input Forms addressing this area were recieved.

Validating Public Input

1. This was supported by 4 respondents
to the public survey in addition to the
Early Intervention Survey.

Validating Public Input

1. This was supported across all public
input sources. Public input under-
scored the need that information is
critical for families to be able to
design/develop services and sup-
ports for their child and family.

Strengths

1. Early Intervention services and
supports are family-centered.

Concerns

1. There is a need for clear and accurate
data.

Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Data Sources

Early Intervention Welcome Packet
Family Participation Policies

Early Intervention Central Directory of
Services

Corresponding Indicators

CF1.a.

CF1.a.
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Data Sources

Early Intervention (EI) Certification
Standards
E.I. Operational Standards, Draft – 9.2001

Early Intervention Family Satisfaction
Survey

University of RI – Class HDF 298, Intro-
duction to E.I.
Agenda/Syllabus

Contract with DOH and the RI Parent
Information Network (RIPIN) for Parent
Consultant and Central Directory Ser-
vices

E.I. Procedural Safeguards Brochure

MOA’s with E.I. and the LEA’s and other
community agencies (not all accessed as
identified in the “data concerns”).

E.I. IFSP Form

Corresponding Indicators

CF1.a.

CF1.a.,  CF1.b., CF1.c.

CF1.a.

CF1.a.

CF1.a.

CF1.a.

CF1.b., CF1.c

Data Needs

In reviewing and analyzing these Data Sources previously listed, the Steering Commit-
tee identified needs in the methods currently used in RI for data collection, analysis and
use.  The Steering Committee prioritized these data needs related to those that are
considered to be the most essential to support effective improvement planning.  These
will be addressed by way of two (2) major strategies:  (1) a one year U.S. Department of
Education Improvement Planning Enhancement Grant entitled, “Data Driven Decision
Making for Improvement Planning” and (2) the Improvement Planning Process itself.
Data needs are presented below.  Items are listed in priority order.

1. Data sources need to measure long-term outcomes for children and families who
receive services and supports in Early Intervention.

2. There is a need for qualitative measures.
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Cluster Committee Report

Objective: Outcomes for infants and toddlers and their families are enhanced by family
centered supports and systems of services.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CF.1 Do family supports, services and resources enhance outcomes for infants
and toddlers and their families?

CF.1.a.  Are family
centered practices
(FCP) at the core of
all aspects of the
early intervention
process from initial
identification
through the child’s
transition to Part B
or other services? In
what ways?

• Information
dissemination

• Participation
policies

• Certification/
Operational
Standards Draft
September 2001

• Family Survey
data

• URI Course-
Human Devel-
opment Family
Studies 298.

• Contract with
RIPIN for
Parent Consult-
ant and Central
Directory
services.

• Procedural
Safeguards (PS)

• Welcome Packet
goes to every
family. EI
Central Direc-
tory is given to
all families at
Intake.

• Included in all
Welcome Packets.

• Specific guide-
lines for pro-
grams to follow
including
Family Cen-
tered Practices.

• 83% of families
said their
experience with
EI has been
family-centered.
(This % was
based on 1367
surveys sent,
387 returned,
and 68 were
undeliverable).

Exists, but not
easily accessible
through EI Manage-
ment Information
Systems (EIMIS).
How to ensure
every parent receive
this data? Informa-
tion is not consis-
tent between state-
wide programs.

Unclear if families
understand policy.

Difficult to assess if
programs are
family-centered.

No data to follow
up on the class
participants to
assess if training is
utilized in practice.

Contract and PC’s
in place; need data
of effectiveness of
PC’s and their
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CF.1 Do family supports, services and resources enhance outcomes for infants
and toddlers and their families?

• Memorandums
of Agreement
(MOA), EI and
local schools, EI
and other
agencies/
resources.

• 95% of families
were welcomed
into the EI
system in a
timely, friendly
manner.

• 97% of families
stated that the
EI assessment
was explained
in an under-
standable way.

• 92% of families
felt that EI
services and
supports are
respectful of
their choices,
race, religion and
life experiences.

• New EI staff is
trained on EI
including FCP.

• Parent Consult-
ants (PC) work
with all EI
programs with
staff the ensure
FCP.  78% of
families were
given the oppor-

presence in pro-
grams. 25% of
families said that a
PC was helpful.
70% said they had
not utilized a PC.

15% do not know
next steps.

5.5% do not under-
stand

(Family Survey,
2001).

All MOA’s are
housed locally, so
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CF.1 Do family supports, services and resources enhance outcomes for infants
and toddlers and their families?

tunity to meet a
PC, (Family
Survey, 2001).

• Every family
receives a
brochure on PS
at Intake. 63% of
families under-
stand next steps
if unsatisfied
with EI services
and supports
(Family Survey,
2001).

• Many MOA’s
exist, including
one with RIPIN
and every
program to
provide Parent
Consultant
Services and
with school
departments to
ensure smooth
transitions.

• 82% of families
report that
services have
increased their
capacity to

• State Monitor-
ing Results –
that include:

• Parent Input

CF.1.b.  Do families
report that early
intervention ser-
vices have in-
creased their
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CF.1 Do family supports, services and resources enhance outcomes for infants
and toddlers and their families?

enhance their
child’s develop-
ment.

• 77% believe that
the supports and
services listed in
the IFSP have
helped their
child.

• 84% of families
feel that the EI
staff is helping
them with their
child and
family’s needs.

Information sent to
EI MIS when the
plan becomes active.

• 74% of families
said they were
actively in-
volved in the
development of
the IFSP.

• 83% said their
families’ needs
and concerns
were addressed
in the develop-

access is difficult.

“Meaningful” is
hard to define.

- Family
Survey Data

• Family
support
service data
from IFSP’s,
if available

• Consent to the
development of
the IFSP.

• Family Survey
data

family’s capacity to
enhance their
child’s develop-
ment?  GPRA 2.2

CF1.c. Do families
report that they
have meaningful
participation in all
aspects of the Early
Intervention Pro-
gram including the
development of the
IFSP and all deci-
sions regarding
services and sup-
port for their child
and family?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CF.1 Do family supports, services and resources enhance outcomes for infants
and toddlers and their families?

ment of the IFSP.

• 83% feel that EI
has had a
positive effect
on their child
and family.

• Overall satisfac-
tion with the
program:
*60% - Excellent
*25% - Very good.



Cluster Overview

Cluster Objective:
Provision of a free appropriate public education to children
with disabilities is facilitated through parent involvement
in special education services.

Cluster Component BP. 1:
Are parents involved in determining appropriate services
for their children and in program improvement activities?

• BP.1.a.  Do parents participate in the development of
educational policies at the state and local level which
include school improvement teams, state and local
assessment, special education advisory committees,
steering committee, development of performance goals
and indicators, etc.?

• BP1.b. Are parents equal participants in the develop-
ment/design of their child’s special education and
related services?

Rhode Island Context Description

The Individuals With Disabilities Education Act (IDEA)
Part B requires the state Education Agency (SEA) to
establish and maintain a State advisory panel to advise
the State on the unmet needs of children and youth with
disabilities and to promote the individualized services
and supports that ensure student success (300.650,
300.653).  Additionally, each State is required to imple-
ment a Comprehensive System of Personnel Develop-
ment (CSPD) (300.380), which includes improvement

Family Involvement
Parent Involvement (B)
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strategies and provides for the joint
training of parents and special educa-
tion, related services and general educa-
tion personnel (§ 300.382)

In Rhode Island, the state advisory panel
is administered and supported by the
State Education Agency.  The Rhode
Island Special Education Advisory
Committee (SEAC) advises and pro-
motes policy, practice and service devel-
opment related to the unmet needs of
students with disabilities.  In addition
they play a key role as stakeholders of
state and local activities that promote
successful outcomes for all students in
Rhode Island.  For example, the Chair-
person of the SEAC , who is a parent, co-
chaired the CIMP process).  Monthly
meetings, comprehensive publicized
agendas and minutes, a fully constituted
membership, etc. meet all federal re-
quirements regarding the advisory
panel.

Rhode Island Special Education Regula-
tions additionally requires an advisory
panel be established and administered
by each Local Education Agency
(§300.150).  Each Local Advisory Com-
mittee (LAC) for special education
facilitates similar functions and respon-
sibilities as the SEAC.  The implementa-
tion of the LAC provides promotion and
support for the unmet needs of students
with disabilities within their natural
community.  The Rhode Island Parent
Training and Information Center pro-
vides professional development in
leadership, committee development and
management to the local advisory panel
members.

A family centered focus is embedded in all
of CSPD initiatives.  For example, CSPD
activities include family/professional teams
as target participants and also as presenters.

Some of the current improvement strate-
gies in Rhode Island, which provide
professional development for families,
educators and related service personnel,
this includes a contract with the RI Parent
Training and Information Center (PTIC).
The Center facilitates professional devel-
opment in such areas as the IEP, federal
and state special education regulations,
school reform initiatives and school
improvement strategies.

The IEP Network utilizes a model of
professional development where families,
educators and related service providers
are joint trainers and leaders of various
workshops, and receive equal compensa-
tion for their work.

The RI Department of Education, RI
Technical Assistance Project (RITAP), and
CSPD activities are provided using a
model that frequently includes parents,
special education personnel, related
service providers and general education
personnel as members of not only the
audience, but also as a team for profes-
sional development presentations

The Rhode Island Department of Educa-
tion, Office of Special Needs provides
contracts to family organizations and
service agencies to support and promote
professional development that enables
parents to participate fully in all aspects of
their child's individualized education
program.  Partnerships with the family
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organizations and service agencies promote
the commitment to shared leadership and
participation in systemic improvement.

The family involvement cluster sub-

committee used the indicators provided by
OSEP, gathered and examined data and
information and identified needs and gaps
to determine the extent to which Rhode
Island is meeting its obligations in this area.

Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data.  These are presented below.
Items are listed in priority order.

Strengths

1. Invitations/opportunities exist for
family involvement. Data demon-
strates that families are participating
in developing policies at the state and
local levels.

Concerns

1. Family involvement policies are not
clearly valued, defined, articulated,
and integrated resulting in poor,
inaccurate, insufficient data to drive
positive strategic change. This in-
cludes:

• data sources are not specific in
describing the population of
parents and children/students;

• data sources are not complete,
therefore, producing inequitable
results;

• data sources are not currently
disaggregated;

• there is no overall policy;

• data sources are not asking all
pertinent questions;

• data to measure equal participa-
tion is lacking; and

• data is not systemic across all
components, i.e., family involve-
ment in all other CIMP areas.
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Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths and
concerns to the public input that the Steering Committee received through a variety of input
strategies.  The outcome of this comparison was a chart depicting the degree to which
Strengths and Concerns were validated by public input.  The chart is depicted below. Six-
teen Public Information Forms addressing this area were recieved.

Strengths

1. Family involvement is valuable.

Validating Public Input

1. Six respondents spoke to this issue

Concerns

1. There is a need for clear and
accurate data.

Validating Public Input

1. This was supported across all public
input sources. Public input under-
scored the need that information is
critical for families to be able to de-
sign/develop services for their child.

Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Data Sources

Data from OSN Staff

SALT Parent Responses
99-2000, 98-99, 97-98

SEAC Yearly Reports

Consolidated Resource Plans Guidance

Research Connections

School Support System Parent Interviews

Local Advisory Committee

Parent Interview

RIPIN Grant Performance Report

Corresponding Indicators

B1 and B2
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Data Needs

In reviewing and analyzing these Data Sources previously listed, the Steering Commit-
tee identified needs in the methods currently used in RI for data collection, analysis and
use.  The Steering Committee prioritized these data needs related to those that are
considered to be the most essential to support effective improvement planning.  These
will be addressed by way of two (2) major strategies:  (1) a one year U.S. Department of
Education Improvement Planning Enhancement Grant entitled, “Data Driven Decision
Making for Improvement Planning” and (2) the Improvement Planning Process itself.
Data needs are presented below.  Items are listed in priority order.

1. There is a need to retrieve the SALT Survey data report that is disaggregated  by
responses from families of students with disabilities.

2. A data system needs to be designed to report equal participation by parents in the
design and development of their child’s special education and related services.

Cluster Committee Report

Objective:  Provision of a free appropriate public education to children with disabilities is
facilitated through parent involvement in special education services.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BP. 1 Are parents involved in determining appropriate services for their chil-
dren and in program improvement activities?

BP.1.a.  Do parents
participate in the
development of
educational policies
at the state and
local level which
include school
improvement
teams, state and
local assessment,
special education

• Individual
committee
membership
lists and guide-
lines for mem-
bership

• RI Parent
Information
Network
(RIPIN) Com-

Data demonstrates
that families are
invited and partici-
pate in developing
policies at the state
and local level.

SALT (School
Accountability for
Learning and
Teaching) Parent

Overall concern
that most data does
not include diver-
sity, geographic
information,
ethnicity, and
disability specific
information.

We do not have a
process to deter-
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BP. 1 Are parents involved in determining appropriate services for their chil-
dren and in program improvement activities?

advisory commit-
tees, steering
committee, devel-
opment of perfor-
mance goals and
indicators, etc.?

mittee List

• RIPIN Parent
Training and
Information
Center (PTIC)
Grant Perfor-
mance Report

• # Of students
transitioning
from Part C to
part B

• School Account-
ability for
Learning and
Teaching (SALT)
Survey

• Local Advisory
Committees

• SALT School
Visit Reports

• School Support
Visits- Parent
Surveys

• Child
Opportunity
Zone

Survey Results is a
strong and rich
source of data.
Responses of
parents of students
with disabilities are
not reported sepa-
rately, but can be.

School Support
Visits provide a
stratified random
source of informa-
tion and include
local advisory
committee informa-
tion and parent
interview and
written survey.

mine the #’s of
students who
received Part C
services and
whether or not they
receive services
under Part B and
other longitudinal
information.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BP. 1 Are parents involved in determining appropriate services for their chil-
dren and in program improvement activities?

Consensus:  The
“equal participants”
language is the
basis for determin-
ing that there are no
reliable quantitative
or qualitative
sources of data
available at this
time.

School Support
Visit Parent Inter-
views and Surveys

BP1.b. Are parents
equal participants
in the develop-
ment/design of
their child’s special
education and
related services?

Lack of data is of
concern. Review of
public input also
shows a concern
that this lack of
substantive data
collection is an area
of concern.

Sample of informa-
tion does not
determine “equal
participation”.  Self-
reported scoring
data provide a
partial picture of
equal participation.



Cluster Overview

Cluster Objective:
Eligible infants and toddlers and their families receive
early intervention services in natural environments appro-
priate for the child.

Cluster Component CE.1 Does family centered service
coordination effectively facilitate ongoing, timely early
intervention services in natural environments?

• CE.1.a.  Does each child and family have an as-
signed service coordinator?

• CE.1.b.  Does each child and family receive timely
Early Intervention services and supports in natural
environments?

Cluster Component CE.2 Does the evaluation and assess-
ment of child and family needs lead to identification of all
child needs as well as all family needs related to enhancing
the development of the child?

• CE.2. Does each evaluation and assessment of child
and family needs lead to identification of all child
needs as well as all family needs related to enhanc-
ing the development of the child?

• CE.2.a Are all the needs identified by the evalua-
tion and assessment activities adequately reflected
in the IFSP?

• CE.2.b Are children with significant needs referred
for specialized comprehensive evaluations?

Inclusion:
Early Intervention Services
in Natural Environments
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Cluster Component CE.3 Are appropriate
early intervention services in natural
environments and informal supports
meeting the unique needs of eligible
infants and toddlers and their families?

• CE.3.a.  What percentage of
children are receiving age-appro-
priate services, as outlined in the
IFSP, primarily in home, commu-
nity-based settings, and in pro-
grams designed for typically
developing peers?   (GPRA 1.3)

• CE.3.b. What percentage of
children participating in the Part
C program demonstrates im-
proved and sustained functional
abilities?  (GPRA 2.1)

• CE.3.c.  Does the IFSP lead to
identification of child and family
outcomes supporting improved
and/or sustained functional
abilities?

• CE.3.d.What percentage of chil-
dren and their families receive all
the services identified on their
IFSP?  (GPRA 1.5)

Rhode Island
Context Description

HEALTH assures that to the maximum
extent appropriate that early intervention
services will be provided in natural envi-
ronments.  This means in settings that are
natural or normal for the child’s age peers
who have no disability, including the home
and community settings in which children
without disabilities participate.

Services are delivered elsewhere only
when Early Intervention cannot be
achieved satisfactorily for the infant or
toddler in a natural environment.

Natural settings vary from child to child
and family to family and the most impor-
tant element to be considered is that the
natural settings fit the natural routines of
child and family.

Considerations to be addressed in choos-
ing settings for the delivery of early
intervention services include:

I. The individual needs of the child
and the ability of various environ-
ments to be adapted to accommo-
date those needs.

II. Family cultural norms, prefer-
ences and values.

III. Environments, routines and
activities that the family typically
participates in.

IV. Settings where, or caregivers with
whom the child usually spends
his/her day.

V. Settings where siblings, family
members, or neighborhood
children of the same age, without
disabilities, spend their time.

Given the dynamic nature of the develop-
mental course of infants, toddlers and
their families, each natural environment
is reviewed every six months, or more
frequently if conditions warrant, or at
family request.
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Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data.  These are presented below.
Items are listed in priority order.

Strengths

1. The Department of Health is attempt-
ing to reimburse for services in
natural environments in a way that
will support programs providing
these services in natural environ-
ments.

2. A system is in place to gather infor-
mation from families regarding
families’ satisfaction with early
intervention services.

3. The Department of Health is ran-
domly sampling IFSPs for quality as
part of its quarterly/annual review
process.

4. The state monitoring system has the
ability to capture information about
some specific questions.

5. A Central Directory is available to
inform families and providers.

Concerns

1. Within RI, we lack a true accepted/
shared definition of natural environ-
ments by all providers and families.
It is currently based on location rather
than current literature defining
services in natural environments.

2. The measurement of family satisfac-
tion with various early intervention
components, including natural
environments, may not be based on
families having full understanding of
best practices in natural environ-
ments.

3. Currently, there is not statewide
assessment documenting unmet
needs and barriers to service delivery.

4. Children who do not have Medicaid
or Department of Health reimburse-
ment are not reimbursed at the same
rate for services in natural environ-
ments.

5. The Department of Health quarterly
review process does not always
capture outcomes related to im-
proved and sustained functioning
from IFSP goals and outcome infor-
mation.
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Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths and
concerns to the public input that the Steering Committee received through a variety of input
strategies.  The outcome of this comparison was a chart depicting the degree to which
Strengths and Concerns were validated by public input.  The chart is depicted below. Three
Public Input Forms addressing this area were recieved.

Concerns

1. Highest ranked concern:  Within RI,
we lack a true accepted/shared
definition of natural environments by
all providers and families.  It is
currently based on location rather
than current literature defining
services in natural environments.

2. Highest ranked data need: Data for
capturing services in natural environ-
ments only captured yes/no re-
sponses.  It did not identify true
natural environment settings.  Data
needs to be revised to capture a true
picture of what types of natural
environments - as understood
through a shared definition.

Validating Public Input

1. Some public input validated this
concern via emphasis on the need to
create more inclusion practices in
both early intervention services and
in general education programs.

2. Public input validated this concern
via emphasis on the need to create
more inclusion practices in both early
intervention services and in general
education programs.

Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Corresponding Indicators

1,2

Data Sources

Early Intervention Program for Infants
and Toddlers
with Disabilities Part C: Updates-1998



R H O D E  I S L A N D  S E L F - A S S E S S M E N T  R E P O R T     —   1 0 5

Corresponding Indicators

1,2

1,2,3,4

1,3,4

1,4

1,3,4

Data Sources

Rules and Regulations Pertaining to the
Provision of Early Intervention Services
for Infants and Toddlers with Disabilities
and Their Families (R-23-13-EIS)
State of Rhode Island and Providence
Plantations Department of Health
June 1993

Annual Report submitted by Interagency
Coordinating Council of Rhode Island for
Early Intervention
Program for Infants and Toddlers with
Disabilities and Their Families
July 1999 to September 2000

Rhode Island Department of Health Early
Intervention Information System
Environment/Location Summary Report
for Services Provided
01/10/00 to 12/31/00
Table 2: Report of Program Setting Where
Early Intervention Services Are Provided to
Infants and Toddlers with Disabilities and
Their Families in Accordance with Part C
December 2000

Job Descriptions:  Early Interventionist;
Service Coordinator I; Service Coordinator
II; and Clinical Supervisor
(Early Intervention System Certification
Standards)

Early Intervention Program
Certification Agreement

Service Guideline 2-Natural Environ-
ments Intervention Guidance for Service
Providers and Families –Connecticut
April 1999
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Data Sources

Natural Environments:
Policy and Procedures
5/12/98

Early Intervention Family
Satisfaction Survey
Summer 2001

University of Rhode Island Family
Resource Partnership
HDF 298: Introduction to Early Interven-
tion Training outlines and curriculum

Rhode Island Department of Health:
Early Intervention Reimbursement
Process Procedures

Corresponding Indicators

1,2,3,4
1,2,3,4

1,2,3,4

1,2,3,4

1,2,3,4

Data Needs

In reviewing and analyzing these Data Sources, the Steering Committee identified needs
in the methods currently used in RI for data collection, analysis and use.  The Steering
Committee prioritized these data needs related to those that are considered to be the
most essential to support effective improvement planning.  These will be addressed by
way of two (2) major strategies:  (1) a one year U.S. Department of Education Improve-
ment Planning Enhancement Grant entitled, “Data Driven Decision Making for Im-
provement Planning” and (2) the Improvement Planning Process itself.
Data needs are presented below.  Items are listed in priority order.

1. Data for capturing services in natural environments only captured yes/no responses.
It did not identify true natural environment settings.  Data needs to be revised to
capture a true picture of what types of natural environments - as understood
through a shared definition.

2. The procedures and reporting format for the Department of Health’s quarterly/
annual IFSP review process needs to be reviewed.  How is quality measured?  What
are qualifications of the reviewers?  Does the review process support measurement
of IFSP goals and outcomes?

3. MIS data is needed to explain the number of children assigned to service coordina-
tors or waiting for assignment and case loads ratios reflecting the number of service
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coordinators to assigned number of families.

4. MIS data is needed that reflects timelines for: each child/family’s initial contact to
service coordinators; the assessment process; IFSP planning; implementation of
services, including natural environments.

5. A cost analysis needs to be conducted on providing support in natural environments.

Cluster Committee Report

Objective:  Eligible infants and toddlers and their families receive early intervention
services in natural environments appropriate for the child.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CE.1  Does family centered service coordination effectively facilitate ongoing,
timely early intervention services in natural environments?

CE.1.a.  Does each
child and family
have an assigned
service coordinator?

CE.1.b.  Does each
child and family
receive timely EI
service and sup-
ports in natural
environments?

• State monitoring
data (i.e., roles,
agencies provid-
ing service
coordination,
caseloads,
outcomes of
service coordi-
nation deter-
mined from
interviews with
parents, service
providers,
service coordi-
nators, scope of
service
coordinator’s
work, i.e.,
provide services
to children and
adults)

State set standards
for case load ratios
1:25

All families are to
receive a service
coordinator.

Services billed to
HEALTH are
matched to services
provided (as evi-
denced by paper
records signed by
parents) during
record review.
Programs are asked
to correct discrepan-
cies found. A sam-
pling of IFSP’s are
reviewed during

Available data does
not reflect if family
has access to service
coordinator with a
caseload not over 25.

Do not have avail-
able data on timeli-
ness of receiving
services in natural
environments.

Within RI we lack a
true accepted/
shared definition of
natural environ-
ments by all provid-
ers and families.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CE.1  Does family centered service coordination effectively facilitate ongoing,
timely early intervention services in natural environments?

• Data on IFSP
services imple-
mented

• Family satisfac-
tion surveys

• Rate structure
for reimburse-
ment of services
in natural
environments

quarterly record
review.

91% of families (353
of 387respondents)
are satisfied with
timelines for devel-
oping IFSPs, as
reported on 2001
family survey.

More attention is
being given to
reimbursing at a
higher rate.

85% of families (329
of 387 respondents)
are satisfied with
services in natural
environments 2001
EI Family survey
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CE.2 Does the evaluation and assessment of child and family needs lead to
identification of all child needs as well as all family needs related to enhancing the devel-
opment of the child?

CE.2. Does each
evaluation and
assessment of child
and family needs
lead to identifica-
tion of all child
needs as well as all
family needs related
to enhancing the
development of the
child?

CE.2.a Are all the
needs identified by
the evaluation and
assessment activi-
ties adequately
reflected in the
IFSP?

State monitoring
data re:

• Evidence of
timelines for
evaluations (45
days),

• Evidence of
comprehensive
evaluations,

• Policies and
procedures
consistent with
Part C,

• Required par-
ticipants in
development of
IFSPs,

• Specialists
available to
conduct evalua-
tions and
assessments.

HEALTH has
annually done site
reviews to sample
IFSP’s for quality.

A new process for
record review is in
the pilot stage
(Initiated July 2001).

98% of EI families
(379 of 387 respon-
dents) felt the
evaluation/assess-
ment was explained
in an understand-
able way-2001 EI
Family Survey.

82% of EI families
(317 of 387 respon-
dents) felt that
needs and concerns
were addressed in
the development of
the IFSP- 2001 EI
Family Survey.

Ability to have data
that examines the
relationships to
goals and outcomes
in a qualitative way
on an ongoing
basis.

What are the assess-
ment tools used and
their success rate at
identifying needs?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CE.2 Does the evaluation and assessment of child and family needs lead to
identification of all child needs as well as all family needs related to enhancing the devel-
opment of the child?

CE.2.b Are children
with significant
needs referred for
specialized compre-
hensive evalua-
tions?

• Evidence of
timelines for
referrals of
children with
significant
needs for
specialized
evaluations.

Central directory
provides support
navigating and
connecting to
resources to help
identify special
referrals.

Need for data that
examines EI refer-
rals for specialized
evaluations within
internal system and
when there was a
need for an external
comprehensive
evaluation.  Exam-
ine timelines for
waiting and it’s
impact on meeting
the need.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CE.3 Are appropriate early intervention services in natural environments and infor-
mal supports meeting the unique needs of eligible infants and toddlers and their families?

CE.3.a.  What
percentage of
children are receiv-
ing age-appropriate
services, as outlined
in the IFSP, prima-
rily in home, com-
munity-based
settings, and in
programs designed
for typically devel-

• 618 State Re-
ported Data

• Provider sur-
veys re: service
settings

• Parent survey
data on location

• State monitoring

85% of families (329
of 387 respondents)
were satisfied with
services being
provided in NE’s-
2001 EI Family
survey.

IFSP outcome
oriented form in an
understandable

Goal standards need
to be stated more
explicitly in assess-
ment process tools
and IFSPs in relation-
ship to age appropri-
ate development.

Examine “prima-
rily” data that
supports time with
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CE.3 Are appropriate early intervention services in natural environments and infor-
mal supports meeting the unique needs of eligible infants and toddlers and their families?

oping peers?
(GPRA 1.3)

CE.3.b. What
percentage of
children participat-
ing in the Part C
program demon-
strate improved and
sustained functional
abilities?  (GPRA
2.1)

CE.3.c.  Does the
IFSP lead to identi-
fication of child and
family outcomes
supporting im-
proved and/or
sustained functional
abilities?

data

• State data

• Monitoring data

• Ongoing evalu-
ations

• Functional
indicators

format.

81% of EI families
(315 of 387 EI
Family Survey
respondents) felt
that EI services
were enhancing
their child’s devel-
opment.

array of supports
and services in
relationship to NE

Review the use of
yes/no answers on
the IFSP for accu-
rate information.

Need to have
available data
information from
IFSP that support
the ability to track
outcomes related to
improved and
sustained function-
ing from goal and
outcome informa-
tion.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CE.3 Are appropriate early intervention services in natural environments and infor-
mal supports meeting the unique needs of eligible infants and toddlers and their families?

CE.3.d.What per-
centage of children
and their families
receive all the
services identified
on their IFSP?
(GPRA 1.5)

• State monitor-
ing, e.g., IFSP
review, waiting
lists

• Parent Survey
Input

• Provider and
administrator
survey data

Data needs to
identify all services
(received and not
received) so that
gaps can be
identified.

IFSP ability to
record barriers in
service delivery

81% of EI families
reported that they
received all services
in ISFP.



Cluster Overview

Cluster Objective:
All children with disabilities receive a free appropriate
public education in the least restrictive environment that
promotes a high quality education and prepares them for
employment and independent living.

Cluster Component BF.1  Are the needs of children with
disabilities determined based on information from an
appropriate evaluation?

• BF.1.a. Is the percentage of children with disabilities
receiving special education, as identified by State
eligibility criteria, comparable to national data?

• BF.1.b.  Is the percentage of children with disabili-
ties disaggregated by race/ethnicity in each disabil-
ity category comparable to state data?

• ADDED: BF.1.c.  Do evaluation teams use appropri-
ate evaluations and interpret them consistently
across all districts?

Cluster Component BF.2 Are appropriate special education
and related services provided to children with disabilities
served by the public agency?

• BF.2.a.  Are high school completion rates for chil-
dren with disabilities comparable to completion
rates for non-disabled children?  (GPRA 4.1)

Inclusion
Free Appropriate Public
Education in the Least
Restrictive Environment
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• BF.2.b.  Are dropout rates for
children with disabilities compa-
rable to those for children without
disabilities?  (GPRA 4.1)

• BF.2.c.  Do children with disabili-
ties participate and progress in
the general curriculum?

• BF.2.d.  Are children who would
typically be identified as being
eligible for special education at
age 8 or older (e.g., third grade)
and who are experiencing early
literacy and/or behavior difficul-
ties, identified and receiving
services earlier, to avoid falling
behind peers? (GPRA 2.1)

Cluster Component BF.3  Are appropriate
services provided to children with disabili-
ties whose behavior impedes learning?

• BF.3  Are appropriate services
provided to children with dis-
abilities whose behavior influ-
ences learning?

• BF.3.a.  Are suspension and
expulsion rates for children with
disabilities comparable to those
for children without disabilities?
(GPRA 3.3)

• BF.3.b. Do children with behavioral
disabilities demonstrate progress in
the general curriculum?

• BF.3.c.  Are services provided to
children with challenging behav-
iors based on functional analysis
of behavior?

Cluster Component BF.4  Is continuous
progress made by children with disabili-
ties within the State’s system for educa-
tional accountability?

• BF.4.a.  Do children with disabili-
ties participate in State/district-
wide general assessment programs
with appropriate test modifica-
tions and accommodations, as
needed, across districts and com-
parable to national data?  (GPRA
3.2) Do all children participate in
State/district-wide assessments?

• BF.4.b. Do performance results for
children with disabilities on large-
scale assessments improve at a
rate that decreases any gap
between children with disabilities
and their non-disabled peers?
GPRA 3.2

• BF.4.c. Do children with disabili-
ties participate in alternate assess-
ments at a rate comparable to
national data?  Do all eligible
children participate in State/
district-wide alternate assess-
ments? Are alternate assessments
used only for eligible children?

• BF.4.d. Do individual students
and/or cohorts of students dem-
onstrate progress over time?

Cluster Component BF.5  To the maximum
extent appropriate, are children with
disabilities educated, including participa-
tion in nonacademic and extracurricular
activities, with non-disabled peers?

• BF.5  To the maximum extent



R H O D E  I S L A N D  S E L F - A S S E S S M E N T  R E P O R T     —   1 1 5

appropriate, are children with
disabilities educated, including
participation in nonacademic and
extracurricular activities, with
non-disabled peers?

• BF.5.a.  Is the percentage of chil-
dren with disabilities in each
disability category, served along
each point of the continuum,
comparable to national data?
(GPRA 3.1)

• BF.5.b.  Is the percentage of
children with disabilities, by
race/ethnicity, receiving special
education comparable to the
percentage of children, by race/
ethnicity, in the general popula-
tion?

• BF.5.c.  Is the percentage of pre-
school children with disabilities
served in inclusive settings,
comparable to national data?
(GPRA 1.1)

Rhode Island
Context Description

What IDEA requires:

The Individuals with Disabilities Educa-
tion Act (IDEA) Part B requires the State
Education Agency (SEA) to ensure that
the following occur:

… that a full and individual evalua-
tion is conducted for each child being
considered for special education and
related services, and reevaluation

every three years or earlier as needed,
to determine if the child has/contin-
ues to have a disability and to deter-
mine educational needs of the child,
and that evaluation procedures meet
required criteria (300.320 – 321)

… that an array of special education
services is available to meet the needs
of children with disabilities – 300.551

… that the team consider describing
needed supports in the IEP, including
positive behavioral supports, involve
the general education teacher, con-
duct a Functional Behavioral Assess-
ment before suspending a student
with disabilities more than 10 days,
conduct a manifestation determina-
tion, and develop a behavioral inter-
vention plan - 300.346, 520

… that children with disabilities are
included in general state and district-
wide assessment programs, with
appropriate accommodations and
modifications in administration, if
necessary, and alternate assessments
for those children who cannot partici-
pate in state and district-wide assess-
ment programs; that public reporting
is made of participation rates and
performance results (within certain
limits)  - 300.138, 139

… that children with disabilities are
educated with children who are
nondisabled; that removal of children
with disabilities from the regular
educational environment occurs only
if education in regular classes with
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supplementary aids and services
cannot be achieved satisfactorily; that
teachers and administrators are fully
informed about their responsibilities
for implementing the requirements of
LRE and are provided with technical
assistance and training necessary to
assist them. – 300.550

How Rhode Island Accomplishes This:

Over the years RIDE has provided guid-
ance and training on evaluation and
decision-making for some categories of
disability; currently providing training
on Functional Behavioral Assessment; the
state’s School Support System (SSS)
examines the implementation of regula-
tory requirements in every school district
every five years, through written surveys
and interviews with general and special
education staff, detailed review of
records, IEPs and programs of a stratified
sample of students. Concerns are identi-
fied and a plan is made for improving
practice and/or bringing practice into
compliance.

Ongoing in-service professional develop-
ment for service provision is provided as
part of our CSPD; long-established class
size and case load limits and administra-
tive ratios maintain manageable service
demands of professionals (currently
under study along with the continuum of
service); also the SSS reinforces and
guides

Positive behavioral intervention has been
one of three main focus areas for discre-
tionary funds for over a decade – the

“Schools as Communities” project works
to improve the provision of positive
behavioral supports in schools and
districts across the state; also the SSS
reinforces and guides

Rhode Island began its movement to-
ward including virtually all students,
including those with disabilities, in the
statewide assessment program in 1994;
our alternate assessment program, for the
small percentage of students with dis-
abilities who cannot participate in the
state assessment program with accommo-
dations, incorporated all students begin-
ning in 2000.  Increasingly, accountability
measures are aimed at ensuring that all
students with disabilities participate
appropriately in state assessment, with or
without accommodations, or through the
alternate assessment. Also, the SSS
reinforces and guides

Inclusive education has been one of three
main focus areas for discretionary funds
for over a decade, regional teams cover-
ing the state providing direction and
support to build capacity of schools to
support diverse learning needs; also the
SSS reinforces and guides
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Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data.  These are presented below.
Items are listed in priority order.

Strengths

1. There are several pre and in-service
professional development activities
that are excellent and effective.

2. There are pockets of highly effective
practice.

Concerns

1. There is variability in practice and
implementation:
• how evaluation teams identify

students;
• how LEAs provide services

(including contract language and
ratios); and

• how Functional Behavior Analy-
ses and positive behavioral
supports are implemented.

2. There is a need for ongoing profes-
sional development:
• high number of teachers with

emergency certification;
• for regular education teachers re:

accommodations and modifica-
tions; and

• connection to school improve-
ment plans so that all teachers can
meet the needs of all students.

3. There is inconsistency in achieving
positive outcomes:
• drop out rate;
• participation on state assess-

ments;
• achieving standards as measured

by state assessments; and
• variability in post-school out-

comes.
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4. There is inconsistency in assessing
and documenting progress in the
general education curriculum and in
extra-curricular activities.

5. There are data gaps and inconsistent
data:
• several examples referenced in the

cluster report (e.g., evaluation,
assessment, and progress) and

• need for an individual student
identifier that allows for longitu-
dinal tracking.

Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths and
concerns to the public input that the Steering Committee received through a variety of input
strategies.  The outcome of this comparison was a chart depicting the degree to which
Strengths and Concerns were validated by public input.  The chart is depicted below. Four
Public Information Forms addressing this area were received.

Strengths

1. There are several pre and in-service
professional development activities
that are excellent and effective.

2. There are pockets of highly effective
practice.

Validating Public Input

1. Public input was received to validate
this strength at the Summer Leader-
ship Institute, July, 2001.

2. Public input was received to validate
this strength at the Summer Leader-
ship Institute, July, 2001.
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Concerns

1. There is variability in practice and
implementation:

• how evaluation teams identify
students;

• how LEAs provide services
(including contract language and
ratios); and

• how Functional Behavior Analy-
ses and positive behavioral
supports are implemented.

2. There is a need for ongoing profes-
sional development:

• high number of teachers with
emergency certification;

• for regular education teachers re:
accommodations and modifica-
tions; and

• connection to school improve-
ment plans so that all teachers can
meet the needs of all students.

3. There is inconsistency in achieving
positive outcomes:

• drop out rate;

• participation on state assess-
ments;

• achieving standards as measured
by state assessments; and

• variability in post-school out-
comes.

Validating Public Input

1. Public input was received to validate
this concern through the public
survey.

2. Public input was received to validate
this concern through the public
survey and the Summer Leadership
Institute, July, 2001.

3. Public input was received to validate
this concern through the public
survey.



1 2 0   —   R H O D E  I S L A N D  S E L F - A S S E S S M E N T  R E P O R T

Concerns Validating Public Input

4. There is inconsistency in assessing
and documenting progress in the
general education curriculum and in
extra-curricular activities.

5. There are data gaps and inconsistent
data:

• several examples referenced in the
cluster report (e.g., evaluation,
assessment, and progress) and

• need for an individual student
identifier that allows for longitu-
dinal tracking.

4. Public input was received to validate
this concern through the public
survey and the Summer Leadership
Institute, July, 2001.

5. No public input was received to
specifically validate this concern.

Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Corresponding Indicators

3a, 4a, b, c

1a, b, 2a, b

2a

5

2a

1a, b

Data Sources

Biennial Progress Report

Children with Disabilities Study (CDS)

Office of Rehabilitative Services Data

UAP Longitudinal Transition
Outcome Study

Kids’ Count (graduation rates)

R.I. Regulations Re: Categories
and Evaluations
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Data Sources

Medicaid Data Description

Autism Spectrum Disorder Description

Learning Disabilities Trends – State Data

Speech/Language Information

Behavioral Supports Information

Dual-Sensory Project Data

At-Risk Supports Information

Title I Participation

SALT Reports

School Support System Reports

Consolidated Resource Plans (CRPS)

Parent Center Data Collection

R.I. Special Education Census

Federal Special Education Census

State Assessment Accommodations
Policies

INFOWORKS Selections

State Assessment Results Interpretation

Kids Count Factbook

Kids Count Issue Brief Series

Learning Disabilities
Identification Process

Corresponding Indicators

1c

1c

1a

1a, b

3, 3c

1c

2d

2d

5

1a, b; 2c, d; 3a, b, c; 5, 5a, b

2d

1c, 5

2c, 5a

1a, b; 2a, b, c; 3b, 5b, c

4a

2c, 3b, 4a, b, d

3b, 4

1b, 2d

2d

1a
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Corresponding Indicators

2d

5

general

Data Sources

Teacher Support Teams Reports

Diverse Learning Needs Team Reports

R.I. State Improvement Plan

Data Needs

In reviewing and analyzing these Data Sources previously listed, the Steering Commit-
tee identified needs in the methods currently used in RI for data collection, analysis and
use.  The Steering Committee prioritized these data needs related to those that are
considered to be the most essential to support effective improvement planning.  These
will be addressed by way of two (2) major strategies:  (1) a one year U.S. Department of
Education Improvement Planning Enhancement Grant entitled, “Data Driven Decision
Making for Improvement Planning” and (2) the Improvement Planning Process itself.
Data needs are presented below.  Items are listed in priority order.

1. There is a need for an individual student identifier that allows for
longitudinal tracking.

2. There is a need for school support systems study of evaluation team practices
in identifying and labeling students.

3. A format needs to be developed for collecting graduation and drop out information.

4. A format needs to be developed for tracking students to collect post
school outcomes.

5. There is a need for a data system to determine the extent to which the IEP goals re
connected to the general education curriculum.

6. Data needs to be collected to determine time spent in regular education classrooms.

7. There is a need for a consistent format for collecting disciplinary data.

8. Improvements need to be made in data collection re: participation
on state assessments.

9. Improvements need to be made in data collection re: participation in extra
curricular functions.

10. The special education census format should be revised.
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Cluster Committee Report

Objective:  All children with disabilities receive a free appropriate public education in the
least restrictive environment that promotes a high quality education and prepares them
for employment and independent living.

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.1 Are the needs of children with disabilities determined based on informa-
tion from an appropriate evaluation?

BF.1.a. Is the per-
centage of children
with disabilities
receiving special
education, as
identified by State
eligibility criteria,
comparable to
national data?

• Comparison of
Rhode Island
Data Reports
and Annual
Report to
Congress

• State Special
Education
Regulations
regarding
evaluations

• Statewide
evaluation
guidelines

• School Support
System support
plans (compli-
ance regarding
identification)

• Children with
Disabilities
Study (Rhode
Island State
Legislature)

The percentage of
children with
disabilities receiv-
ing special educa-
tion in Rhode Island
is higher than any
other state in the
nation.  Qualitative
data suggests our
percentage is
increasing at a more
rapid rate than the
nation’s.  We have
anecdotal reports
from parents,
teachers and ad-
ministrators that
regular education
teachers are not
provided sufficient
pre-service/in-
service professional
development to
provide for diverse
student needs.
Despite limited
data, there appears
to be a lack of



1 2 4   —   R H O D E  I S L A N D  S E L F - A S S E S S M E N T  R E P O R T

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.1 Are the needs of children with disabilities determined based on informa-
tion from an appropriate evaluation?

BF.1.b.  Is the
percentage of
children with
disabilities disag-
gregated by race/
ethnicity in each
disability category
comparable to state
data?

ADDED: BF.1.c.  Do
evaluation teams
use appropriate
evaluations and
interpret them
consistently across
all districts?

• Comparison of
Rhode Island
Data Reports
and Annual
Report to
Congress

• Kids’ Count

• Children with
Disabilities
Study (Rhode
Island State
Legislature
data)

• INFOWORKS

• State Special
Education
Regulations
regarding
evaluations

• Statewide
evaluation

Rhode Island state
regulations define
evaluation require-
ments and identifi-
cation criteria.

Statewide guide-
lines exist for

preventative inter-
ventions to support
at-risk prior to their
being identified as
students with
special needs.

Data available are
unreliable due to
self-reporting,
teacher reporting
and different
criteria for state and
federal collection of
data.

Rhode Island does
not have a way of
tracking or compil-
ing this informa-
tion. Based on small
samples reviewed
during School
Support visits, the
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.1 Are the needs of children with disabilities determined based on informa-
tion from an appropriate evaluation?

guidelines

• School Support
System support
plans (compli-
ance regarding
identification)

• State Special
Education
Regulations
regarding
evaluations

• Statewide
evaluation
guidelines

• School Support
System support
plans (compli-
ance regarding
identification)

• Children With
Disabilities
Study (Rhode
Island State
Legislature)
data

• Rhode Island
Parent Informa-
tion Network
Data Reports

evaluation of
learning disabilities
(1990) and speech-
language (under
revision).

There are examples
in the state of
district-level effec-
tive policies and
procedures.

Although there
appear to be signifi-
cant exceptions,
evaluations are
carried out – for the
most part – on time.

Preservice pro-
grams for prepara-
tion of regular and
special educators
exist at three col-
leges.  There are a
number of in-
service programs,
including Diverse
Learning Needs
Teams, an IEP
Network, etc.,
supported by state
level discretionary
funds, a number of
grant sources, etc.

consistency and
appropriateness of
evaluations and
interpretation vary
across districts.
 Regulations and
guidelines do not
appear to be consis-
tently implemented.
 In-service pro-
grams may be
difficult to access,
or there may be a
lack of dissemina-
tion of information.

There are anecdotal
reports from par-
ents that many
parents do not
understand the
procedures in a
manner that allows
them to advocate
for themselves
and/or their chil-
dren, especially
when parents are
non-English-speak-
ing and interpreters
are not provided.
The system makes it
difficult to exercise
the procedural
safeguards.  The
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.1 Are the needs of children with disabilities determined based on informa-
tion from an appropriate evaluation?

• Dual-sensory
Project Census

• Autism Project
Needs Assess-
ment (1997)

In addition, every
school receives
professional devel-
opment monies to
utilize according to
its strategic plan.

All school districts
except the smallest
one (126 students)
are applying for
Medicaid reim-
bursement for
evaluation costs.

nature of individual
complaints, con-
cerns and lack of
follow-through
prevent systemic
change.  Parental
concern about
retribution against
their children
prevents many
parents from exer-
cising their rights.

Capacity of schools
and districts to
provide appropriate
evaluations is
impacted by prob-
lems with recruit-
ment and retention
of certified/quali-
fied personnel.
Currently, 5 – 10%
of special education
teachers hold only
emergency certifica-
tion.  Districts
report having
difficulty filling
vacant positions.
Inconsistencies with
caseload and job
function lead to
difficulties with
recruitment and
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.1 Are the needs of children with disabilities determined based on informa-
tion from an appropriate evaluation?

BF.2 .a Are high
school completion
rates for children
with disabilities
comparable to
completion rates for
nondisabled chil-
dren? (GPRA 4.1)

• Rhode Island
Data Reports

• Rhode Island
Department of
Education
Management
and Information
System data

It appears that
between 60-70% of
students with IEPs
graduate from high
school.

retention.

When evaluation
data are used to
designate students
as disabled, there is
compelling evi-
dence – the distri-
bution of disabili-
ties across school
districts – that
evaluations are
interpreted incon-
sistently.

The current data
sources are inaccu-
rate and inconsis-
tent, however, it
appears that be-
tween 30-40% do
not graduate (e.g.
1999-31.49%).

Component BF.2 Are appropriate special education and related services provided to chil-
dren with disabilities served by the public agency?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.2 Are appropriate special education and related services provided to chil-
dren with disabilities served by the public agency?

BF.2.b.  Are dropout
rates for children
with disabilities
comparable to those
for children without
disabilities?  (GPRA
4.1)

• INFOWORKS

• Children With
Disabilities
Study (Rhode
Island State
Legislature)
data

• Rhode Island
Data Reports

• Annual Report
to Congress

• School Support
System support
plans

• State-wide
assessment
scores

• Rhode Island
Department of
Education
Management
and Information
System data

• INFOWORKS

It appears that
dropout rates are
much higher for
children with
disabilities.

Data are available
on the number of
adults who request
accommodations
based on docu-
mented need to take
the test to get a
GED.

Many students are
graduating without
fulfilling their IEP
goals.

In many cases,
services are ending
at age 18 even
though the student
is eligible until age
21.

The current data
sources are inaccu-
rate and inconsis-
tent, however, it
appears that be-
tween 30-40% do
not graduate (e.g.
1999-31.49%).

The percentage of
special education
students who do
not graduate ex-
ceeds the percent-
age in the general
population.

We currently do not
track the number of
students with special
needs who take or
receive the GED.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.2 Are appropriate special education and related services provided to chil-
dren with disabilities served by the public agency?

BF.2.c.  Do children
with disabilities
participate and
progress in the
general curriculum?

• Children With
Disabilities
Study (Rhode
Island State
Legislature)
data

• School Support
System support
plans

• State-wide
assessment
scores

There are examples
in the state of
district-level effec-
tive policies and
procedures.

Pre-service pro-
grams for prepara-
tion of regular and
special educators
exist at three col-
leges.  There are a
number of in-service
programs, including
Diverse Learning
Needs Team s, an
IEP Network, etc.,
supported by state
level discretionary
funds, a number of
grant sources, etc.
In addition, every
school receives
professional devel-
opment monies to
utilize according to
its strategic plan.

From the available
data, it is not pos-
sible to determine
accurate participa-
tion rates and
progress in the
general curriculum
for children with
disabilities.

Many IEPs are not
based upon partici-
pation in the gen-
eral curriculum.

There are students
who need some
related services.

Students do not
receive the services
due to inconsisten-
cies of eligibility
requirements.

Regular education
teachers may not
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.2 Are appropriate special education and related services provided to
children with disabilities served by the public agency?

have enough train-
ing and support to
provide instruction
to diverse learners/
special education
students.

In-service programs
may be difficult to
access, or there may
be lack of dissemina-
tion of information.

Some collective
bargaining agree-
ments conflict with
the law.

It is unclear
whether school
improvement plans
address all kids.

There is no data
collection under
Section 504.

There are inconsis-
tencies between
state and local
policies and proce-
dures.

We have no way to
know whether
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.2 Are appropriate special education and related services provided to chil-
dren with disabilities served by the public agency?

district and school
improvement plans
address the needs
of all students.

The state has
collapsed separate
certifications into
mild/moderate and
severe/profound.

Decisions regarding
job descriptions and
supervisor expecta-
tions are made on
the local district
level and are there-
fore inconsistent
across the state.

Capacity of schools
and districts to
ensure that students
with disabilities
participate and
progress in the
general curriculum
is impacted by
problems with
recruitment and
retention of certi-
fied/ qualified
personnel.  Cur-
rently, 5 – 10% of
special education
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.2 Are appropriate special education and related services provided to chil-
dren with disabilities served by the public agency?

• Title I Program
Information

• The Initiative
for Reading
Excellence
through Assess-
ment and
Differentiation
(IREAD)

• Teacher Support
Team reports

• Consolidated
Resource Plans
(District-Level
Federal Fund-
ing)

Some services exist
to meet the needs of
young students
experiencing diffi-
culties, including
Title I, Class Size
Reduction, and
Full-day Kindergar-
ten.

The Initiative for
Reading Excellence
through Assess-
ment and Differen-
tiation (IREAD)
program targeted
schools/ districts
with high numbers
of referrals to
Special Education,

teachers hold only
emergency certifica-
tion.  Districts
report having
difficulty filling
vacant positions.

Inconsistencies with
caseload and job
function lead to
difficulties with
recruitment and
retention.

Cohesive, compre-
hensive data do not
exist.

BF.2.d.  Are children
who would typi-
cally be identified
as being eligible for
special education at
age 8 or older (e.g.,
third grade), and
who are experienc-
ing early literacy
and/or behavior
difficulties, identi-
fied and receiving
services earlier, to
avoid falling behind
peers? (GPRA 2.1)
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.2 Are appropriate special education and related services provided to chil-
dren with disabilities served by the public agency?

• School Support
System support
plans

• Reports on full-
day Kindergar-
ten and Class
Size Reduction

• Rhode Island
reports data on:

– Identifica-
tion and
placement of

Rhode Island does
not have a way of
tracking or compil-
ing this informa-
tion. Based on
small samples

Revised: BF.3 Are
appropriate services
provided to chil-
dren with disabili-
ties whose behavior
influences learning?

and poor results on
4th grade reading
subtests of ELA
State Assessments.
Regions conducted
needs assessment
and designed
professional devel-
opment to build
regional capacity by
providing adminis-
trators and teachers
with research based
knowledge and
strategies to assess
and meet the needs
of students experi-
encing reading dif-
ficulties grades K-3.

Individual districts
and organizations
have expertise and
provide appropriate
services for these
students.

Component BF.3 Are appropriate services provided to children with disabilities whose be-
havior impedes learning?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.3 Are appropriate services provided to children with disabilities whose be-
havior impedes learning?

reviewed during
School Support
visits, the consis-
tency, comprehen-
sive-ness and
appropriateness of
service provision
vary across dis-
tricts.

State and local
program and policy
decisions are being
made with inad-
equate, inappropri-
ate data.

Availability of
professional devel-
opment and sup-
port varies within
and between
districts; available
funds are not
universally uti-
lized. Lack of
administrative
support for training
in terms of time
and funding, in
some cases.

In-service programs
may be difficult to

students
with emo-
tional
disturbance

– % of stu-
dents with
disabilities
placed in
juvenile
correction
facilities.

• Schools as
Communities
data.

• Rhode Island
Department of
Education
Management
and Information
System data on
suspension and
expulsion.

• Children With
Disabilities
Study (Rhode
Island State
Legislature) data

(Repeat of compo-
nent statement)

There are programs
that address these
issues, although
working in isola-
tion.

The Schools as
Communities
Project has sup-
ported schools for
several years in
developing their
sense of commu-
nity and their
social and behav-
ioral support
systems.

We are in the
beginning stages of
doing intra and
inter agency work
around Positive
Behavioral Sup-
ports through the
IEP network, RI
Technical Assis-
tance project, RI
Parent Information
Network, Parent
Support Network,
UAP.
Professional devel-
opment, consulta-
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.3 Are appropriate services provided to children with disabilities whose be-
havior impedes learning?

access, or lack of
dissemination of
information.

The data on suspen-
sions and expul-
sions are very
unreliable.

We cannot answer
the question with
the inaccurate and
variable data
sources that are
currently available.
However, it appears
that children with
disabilities are
suspended/ex-
pelled at a higher
rate than the gen-

• Rhode Island
Data Reports

• School Support
System support
plans

• Rhode Island
Department of
Education
Management
and Information

tion, collaboration
and/or funding are
provided by the
Department of
Education, Office
of Special Needs,
outside agencies/
service providers,
and the IEP net-
work, Project
IREAD, Diverse
Learning Needs
Teams, RI Techni-
cal Assistance
Project, RI Parent
Information Net-
work, Parent
Support Network,
UAP, three teacher
preparation insti-
tutions.

BF.3.a.  Are suspen-
sion and expulsion
rates for children
with disabilities
comparable to those
for children without
disabilities?  (GPRA
3.3)
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.3 Are appropriate services provided to children with disabilities whose be-
havior impedes learning?

eral student popula-
tion.

Rhode Island does
not collect this data.

State and local
program and policy
decisions are being
made with inad-
equate, inappropri-
ate data

There is not yet a
coordinated, com-
prehensive system
of training and
support for relevant
personnel that
unifies regular and
special education.

School improve-
ment plans reflect
decisions that are
based on faulty or
incomplete data.

This data is not
collected.  Cur-
rently, a functional
behavioral assess-
ment is only re-

A requirement for a
functional behav-
ioral assessment is
now in state regula-
tions; however, it is

BF.3.b. Do children
with behavioral
disabilities demon-
strate progress in
the general curricu-
lum?

BF.3.c.  Are services
provided to children
with challenging
behaviors based on
functional analysis

System data –
suspension

• School Support
System reports

• State-wide
assessment
scores

• School Support
System reports
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.3 Are appropriate services provided to children with disabilities whose be-
havior impedes learning?

quired prior to a
manifestation
determination.

No data are collected
as to procedures
regarding students
with behavioral
issues: FBA’s, mani-
festation determina-
tion, disciplinary
procedures.

Implementation of
guidelines regarding
appropriate admin-
istration of test
modifications and
accommodations
varies considerably
across districts, and
data are inaccurate
regarding participa-
tion rates.

• Rhode Island
Data Reports

• Rhode Island
Department of
Education
Assessment
Office and
Office of Special
Needs Training
Schedules and
Documents

currently only
requirement prior
to a manifestation
determination.

Rhode Island has
begun to collect
data regarding
appropriate admin-
istration of test
modifications and
accommodations.
Data are also col-
lected regarding
student participa-
tion.

of behavior?

BF.4.a.  Do children
with disabilities
participate in State/
district-wide gen-
eral assessment
programs with
appropriate test
modifications and
accommodations, as
needed, across
districts and com-
parable to national
data?  (GPRA 3.2)

Component BF.4  Is continuous progress made by children with disabilities within the State’s
system for educational accountability?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.4  Is continuous progress made by children with disabilities within the State’s
system for educational accountability?

It is therefore unclear
if all children with
disabilities partici-
pate in state and
district-wide assess-
ments.  Given the
existing data sys-
tems, it is impossible
to accurately deter-
mine the participa-
tion rates of students
with disabilities in
state assessments.

Regulations and
guidelines are not
being consistently
implemented.

Not all districts are
participating in
including their
students with
disabilities, in state/
district assessment
programs.

The existing data
does not capture the
quality of imple-
mentation.

Roles and responsi-
bilities are not
clarified.

Do all children
participate in State/
district-wide assess-
ments?

BF.4.b. Do perfor-
mance results for

• State assessment
data

• National data

• Children With
Disabilities
Study (Rhode
Island State
Legislature)
data

• Rhode Island
Data Reports

• INFOWORKS/
state assessment
data

Guidelines have
been developed and
disseminated
throughout the
state.

Guidelines and
criteria for partici-
pation are clear and
well disseminated.

Efforts of some
teachers have been
exemplary.

Some schools have
informed parents
on school report
nights of assess-
ment data
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.4  Is continuous progress made by children with disabilities within the State’s
system for educational accountability?

Rhode Island does
not have longitudi-
nal data on indi-
vidual students or
cohorts of students
that would indicate
improvement of
performance.  Gaps
appear to exist,
however there are
no reliable baseline
data to discern
growth or decrease
in these gaps.
Given the entrance
and exit rates of
students to and
from special educa-
tion, gaps in perfor-
mance are likely to
widen across the
grades; these
widening gaps
should not be
misinterpreted as
indicators of special
education ineffec-
tiveness.

Implementation of
guidelines regarding
participation in
alternate assess-
ments varies consid-

Rhode Island has
begun to collect data
regarding participa-
tion in alternate
assessments.

• Rhode Island
Data Reports

• National Center
on Educational

children with
disabilities on large-
scale assessments
improve at a rate
that decreases any
gap between chil-
dren with disabili-
ties and their non-
disabled peers?
GPRA 3.2

BF.4.c. Do children
with disabilities
participate in
alternate assess-
ments at a rate
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.4  Is continuous progress made by children with disabilities within the State’s
system for educational accountability?

erably across dis-
tricts, and data are
inaccurate regarding
participation rates.

It is therefore
impossible to
determine: if Rhode
Island participation
rates are compa-
rable to national
rates; if all eligible
children participate
in state and district-
wide alternate
assessments; and if
only eligible chil-
dren participate.

Not all districts are
accessing the train-
ing in the Alternate
Assessment.

Regulations and
guidelines are not
being consistently
implemented.

The existing data
does not capture the
quality of imple-
mentation.

Roles and responsi-

comparable to
national data?  Do
all eligible children
participate in State/
district-wide alter-
nate assessments?
Are alternate
assessments used
only for eligible
children?

Outcomes

• Rhode Island
Department of
Education
Assessment
Office and
Office of Special
Needs Training
Schedules and
Documents
Training Sched-
ules and Docu-
ments

Training and
mentoring (email,
phone) for Alter-
nate Assessment
has been available
throughout the state
on an ongoing basis
for over a year.

Training and fund-
ing have been
provided through-
out the state.

Efforts of some
teachers have been
exemplary.

Individual teachers
have devoted a
great deal of time
and energy with no
compensation
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.4  Is continuous progress made by children with disabilities within the State’s
system for educational accountability?

bilities are not
clarified.

Rhode Island does
not have longitudi-
nal data on indi-
vidual students or
cohorts of students
that would indicate
improvement of
performance.

State-collected data
is limited and
considered inaccu-
rate. There is no
data about the
general population
that would allow a
comparison.

Our only current
data source regard-
ing location of

• State assessment
data

• School Support
System support
plans

• Diverse Learn-
ing Needs Team
annual reports

• Rhode Island
Data Reports

• Rhode Island

BF.4.d. Do indi-
vidual students
and/or cohorts of
students demon-
strate progress over
time?

BF.5 To the maxi-
mum extent appro-
priate, are children
with disabilities
educated, including
participation in
nonacademic and
extracurricular
activities, with
nondisabled peers?
(Repeat of compo-
nent statement)

Rhode Island
collects some data
regarding the
education and
participation of
children with
disabilities.

The UAP Longitu-
dinal study has
collected some
data.  Rhode Island

Component BF.5 To the maximum extent appropriate, are children with disabilities edu-
cated, including participation in nonacademic and extracurricular activities, with
nondisabled peers?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.5 To the maximum extent appropriate, are children with disabilities edu-
cated, including participation in nonacademic and extracurricular activities, with
nondisabled peers?

Department of
Education
School Account-
ability for
Learning and
Teaching (SALT)
School Visit
Reports

• University
Affiliated
Program (UAP)
Longitudinal
Transition
Project data

state regulations
define require-
ments for least
restrictive environ-
ment, including
education of stu-
dents with their
non-disabled peers
to the greatest
extent possible.

Statewide guidance
and expectations
pervade the School
Support System
process and reports,
the IEP project, the
Diverse Learning
Needs Team Project,
and state account-
ability school visits
(SALT).

There are examples
in every district of
effective policies,
procedures and
practices.

There are in-
service programs
with a strong
inclusive educa-
tion focus, includ-

student services
consists of district
reports that are not
available in a
format from which
data can be auto-
matically compiled.
Data are not col-
lected on participa-
tion of students
with disabilities in
nonacademic and
extracurricular
activities, but
anecdotally parents
report little or no
support for their
children’s inclusion
in these areas
especially students
with significant
disabilities and
behavioral disabili-
ties. Policies are not
consistently and
comprehensively in
place throughout
the state.

Roles and responsi-
bilities are not
clearly defined.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.5 To the maximum extent appropriate, are children with disabilities edu-
cated, including participation in nonacademic and extracurricular activities, with
nondisabled peers?

Personnel Develop-
ment training on
“how to” imple-
ment is still needed.

An answer from the
Children With
Disabilities Study is
expected in Febru-
ary 2002.

There is not ad-
equate evidence to
answer this ques-
tion.

ing Diverse Learn-
ing Needs Teams,
the IEP Network,
etc., supported by
state level discre-
tionary funds, a
number of grant
sources, etc.

An answer from the
Children With
Disabilities Study is
expected in Febru-
ary 2002.

• Rhode Island
Data Reports

• School Support
System support
plans

• Children With
Disabilities
Study (Rhode
Island State
Legislature)
data

• National data

• Rhode Island
Data Reports

• School Support
System support
plans

BF.5.a.  Is the per-
centage of children
with disabilities in
each disability
category, served
along each point of
the continuum,
comparable to
national data?
(GPRA 3.1)

BF.5.b.  Is the
percentage of
children with
disabilities, by
race/ethnicity,
receiving special
education
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component BF.5 To the maximum extent appropriate, are children with disabilities edu-
cated, including participation in nonacademic and extracurricular activities, with
nondisabled peers?

comparable to the
percentage of
children, by race/
ethnicity, in the
general population?

BF.5.b.  Is the
percentage of
children with
disabilities, by
race/ethnicity,
receiving special
education
comparable to the
percentage of
children, by race/
ethnicity, in the
general population?

• National data

• Rhode Island
Data Reports

• National data

Rhode Island’s
current census
system does not
collect data on the
settings in which
services are pro-
vided for preschool
children.  Our only
current data source
regarding preschool
placements consists
of district reports
that are not avail-
able in a format
from which data
can be automati-
cally compiled.



Cluster Overview

Cluster Objective:
All children birth through 21 who have developmental
delays, disabilities, and/or who are at-risk are identified,
evaluated and referred for services

Cluster Component 1:
Does the implementation of a comprehensive, coordinated
Child Find system result in the identification, evaluation
and assessment of all eligible children birth through age 21?

Cluster Indicators:

• CC.1.a.1. Is the percentage of eligible infants and
toddlers identified with developmental delays com-
parable to national demographic data for the percent-
age of infants and toddlers with developmental de-
lays?  (GPRA 1.1)

• CC.1.a.2.  Is the percentage of eligible children aged 3-5
identified comparable to national demographic data
for the percentage of children 3-5 with disabilities?

• CC.1.a.3. Is the percentage of children 6-21 identified as
having disabilities comparable to national demo-
graphic data for the percentage of children with dis-
abilities?

Comprehensive
Public Awareness
and Child Find
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• CC.1.b.  Is the percentage of eligible
infants with disabilities that are
identified under the age of one compa-
rable with national prevalence data?

Cluster Component 2:

Do families have access to culturally
relevant information that supports and
promotes referral of eligible children
aged birth through 21 to the comprehen-
sive child find system?

Cluster Indicators:

• CC.2. Do families have access to
culturally relevant information that
supports and promotes referral of
eligible children aged birth through
21 to the comprehensive child find
system?

Rhode Island
Context Description

In Rhode Island, Child Find under IDEA
is administered by two state human
service agencies, each focused on a
specific age range.  The Department of
Health administers the statewide new-
born screening and family outreach
system focused on infants, toddlers and
their families.  Screening systems focused
on preschool and school-aged children
are administered through the Depart-
ment of Education and operated by local
school districts.

Birth to age three: The universal newborn

screening system, designed for all chil-
dren and their families, is operated by the
Department of Health in collaboration
with the state’s birthing hospitals. The
system’s first contact with families,
known as Level I screening, occurs in the
hospital upon the birth of each newborn.
Newborns’ hearing is also screened
through the RI Hearing Assessment
Program (RIHAP). Follow-up contact
with families through home visits, a
feature of Level II screening, occurs when
initial screening indicates that the infant
or family present specific factors that
indicate follow-up. Level II screening
visits are conducted through the Visiting
Nurses Family Outreach Program (FOP).
At either level of screening, when a
suspected disability or significant risk is
identified, infants and their families are
referred to an early intervention program
for evaluation to determine eligibility for
early intervention services.

Ages three through 21 or graduation:
Preschool screening is conducted by each
local school district through its Child
Outreach program. Intended as a popula-
tion-based system, Child Outreach is
focused on reaching all 3, 4 & 5 year olds
residing in each community to ensure
that every preschool-aged child with a
disability is identified and provided with
appropriate special education and related
services.  The Department of Education
encourages local school districts to create
a presence in familiar natural early
childhood settings to heighten awareness
and ensure contact with hard-to-reach
families. Collaboration with families and
providers such as childcare, nursery
schools and Head Start programs as well
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as familiar community partners such as
libraries, community centers, health
centers, and physicians is supported

School districts are expected to continue
outreach and screening efforts for school-
aged children, particularly for those who

are entering school for the first time, who
have entered a district as a new student,
or who have been identified for special
education but are experiencing poor
school attendance.  Procedures for con-
ducting school-age screening are de-
signed by local school districts.

Major Themes Regarding Strengths and Concerns

The RI CIMP Steering Committee identified and prioritized major themes by Cluster
related to strengths and concerns most supported by data.  These are presented below.
Items are listed in priority order.

Strengths

1. RI screens every baby born through
its Universal Newborn Screening
program and follows up for those
eligible with a Level II in-home
screening.  This process includes
hearing screening through the RI
Hearing Assessment Program based
at Women & Infants Hospital.

2. RI identifies children from various
racial/ethnic groups as having
disabilities at rates that are compa-
rable to percentages of resident
children in these groups, w/a slightly
lower percentage identified among
most minority groups:

Hispanic: 2.4% lower than general
population of children who are
Hispanic.

Black: 1.6% lower than general
population of children who are
black.

Concerns

1. Local commitment of staffing and
resources to conduct Child Outreach
is variable across districts.  There is
no state level standard for local
implementation. The RIDE resources
(staff & budget) devoted to oversee-
ing and supporting the preschool
screening system (Child Outreach)
have been gradually eliminated since
1990.

2. The existing preschool screening
program for 3-5 years olds (Child
Outreach) reaches only 30% of 3 year
olds & 50% of 4 year olds statewide.
Standards drafted in 1994 were never
formally adopted and disseminated.

3. There exists no system for ensuring
equitable, culturally appropriate
development & distribution of refer-
ral information in the various cultural
& language groups within each
community, agency or school district.



1 4 8   —   R H O D E  I S L A N D  S E L F - A S S E S S M E N T  R E P O R T

Strengths

Asian/Pacific Islanders: 2.18%
lower than general population of
children who are Asian/Pacific
Islanders.

Groups slightly higher than
percentage in general population:

White: 5.03% higher than general
population of children who are white

American Indian: .09% higher
than general population of chil-
dren who are AI.

3. Re: children ages birth-12 months, the
percentage of eligible infants under
age one identified and served in early
intervention in RI is comparable to
estimated national prevalence data.
RI’s count includes children w/
established disability conditions as
well as children at significant risk for
disabilities based on a combination of
selected environmental  and/or
medical factors.

4. There is a variety of local Child
Outreach practices that reach commu-
nity early care and education pro-
grams on site including nursery, child
care and Head Start programs. This
collaboration is supported by a state
level interagency agreement among
the Departments of Education, Health
and Human Services and Head Start.

5. RI has in place some alternate meth-
ods of public outreach and awareness
re: family health, early intervention
and preschool services.

Concerns

4. For students ages 6-21, RI identifies
more students than the national
average as having disabilities. The
percentage of eligible children aged 6-
21 is approximately 50% higher than
the national percentage and reflects
the highest percentage in the nation.
Incidence rates peak in 3rd-4th
grades.

5. The percentage of infants identified
(just under 1%) during the first 12
months of life is lower than the
overall percentage identified (2.7%)
during the birth-3 period. Pediatri-
cians initiate a markedly small per-
centage of referrals at the earliest ages
for children who are later found
eligible through other channels.



R H O D E  I S L A N D  S E L F - A S S E S S M E N T  R E P O R T     —   1 4 9

Strengths

• The Rhode Island Department of
Health operates a Family Health
Hotline staffed with people who
speak English, Spanish, Portu-
guese and French

• Department of Health radio
commercials and bus posters re:
lead treatment and immuniza-
tions are offered in English &
Spanish.

• Early Intervention operates an 800
# in English, Spanish & Portu-
guese.

• Some personnel such as Level I &
Level II screeners and WIC staff
refer families to early intervention
services when appropriate.

• Child Outreach posters and flyers
are displayed in community
locations such as health centers,
physicians offices, public libraries,
supermarkets, Head Start pro-
grams, nursery schools and child
care centers.

• RI’s Parent Information Network
(RIPIN), Parent Support Network
of RI (PSN), and the University-
Affiliated Program (UAP) at RI
College reflect statewide commit-
ment to parent-driven and parent-
to-parent information & support.
These projects conduct outreach,
support & training efforts for
families, primarily with children
with special needs, but some for
families in general.

Concerns
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Public Input Validation

The RI CIMP Steering Committee compared the identified major themes of strengths and
concerns to the public input that the Steering Committee received through a variety of input
strategies.  The outcome of this comparison was a chart depicting the degree to which
Strengths and Concerns were validated by public input.  The chart is depicted below.

Validating Public Input

Some districts are facilitating “good”
outreach.

Validating Public Input

1. We are not finding children early
enough and there is a lack of stan-
dardized referrals from professional
sources (pediatricians).

2. There is a need for outreach that is
culturally and linguistically diverse.
How can parents ask questions or
get information if they cannot speak
English?  In general, families do not
have the knowledge and informa-
tion needed to advocate effectively
for their children.  Communication
is inhibited by language barriers.

Strengths

There is a variety of local Child Outreach
practices that reach community early care
and education programs on site includ-
ing nursery, child care and Head Start
programs. This collaboration is sup-
ported by a state level interagency agree-
ment among the Departments of Educa-
tion, Health and Human Services and
Head Start.

Concerns

1. The percentage of infants identified
(just under 1%) during the first 12
months of life is lower than the
overall percentage identified (2.7%)
during the birth-3 period. Pediatri-
cians initiate a markedly small per-
centage of referrals at the earliest ages
for children who are later found
eligible through other channels. The
existing preschool screening program
for 3-5 years olds (Child Outreach)
reaches only 30% of 3 year olds &
50% of 4-year olds statewide.  Stan-
dards drafted in 1994 were never
formally adopted and disseminated.

2. There exists no system for ensuring
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equitable, culturally appropriate
development & distribution of refer-
ral information in the various cultural
& language groups within each
community, agency or school district.

Concerns Validating Public Input

Data Sources

Working through the Cluster Committees, the Steering Committee examined a variety of
data for the purpose of assessing RI strengths and concerns related to Cluster objectives,
components and indicators.  These included the following:

Data Sources

OSEP Annual Report
Child Count tables 1999-2000

22nd Annual Report to Congress
on the Implementation of IDEA, 2000
Dec 1, ’98 tables, updated as of Novem-
ber 1, 1999
Data Analysis System (DANS)
US Dept of Education, OSEP

Division of Family Health data reports
Interview: EI and birth data for Calendar
Year 2000
Report: Births by City/Town, 1995-1999
Maternal and Child Health Database
Rhode Island Department of Health

National Newborn Screening Report, 1996
(Selected tables)
National Newborn Screening & Genetics
Resource Center
Austin, TX, Oct 2000

Corresponding Indicators

CC1

CC1

CC1

CC1
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Data Sources

Rules and Regulations Pertaining to the
Provision of Early Intervention Services
for Infants and Toddlers with Disabilities
and Their Families
Rhode Island Department of Health,
June 1993

Sample letters to Superintendents,
May 4, 2001
Re: summary of KIDSNET information
about children in each district about to
reach their third birthday
Author:
William H. Hollinshead, MD, MPH
Medical Director,
Division of Family Health
Rhode Island Department of Health

Child Outreach DRAFT Manuals
Rhode Island Department of Education,
1994
Titles:

• Introduction & Exchanging
Information with Families

• Screening Children’s Development

• Screening for Speech and Language

• Marketing

• Managing a Screening Session
and Sample Floor Plans

• Sample Forms (Local Examples)
for Implementing C.O.

1997-98 Child Outreach Screening
Data Report

Office of Special Needs,
Rhode Island Department of Education

Corresponding Indicators

CC1

CC1
CC2

CC1
CC2

CC1
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Data Sources

Interagency Agreement among Head Start
and the Rhode Island Departments of
Education, Health, and Human Services

Statistical Profile of Special Education,
1998-99

Rhode Island Department of Education,
August 2001

Public Fall Enrollment by Race and
Percentages of Race by Grade
Excerpts,
Special Education Census

Rhode Island Department of Education,
Fall, 2000

Local School District Consolidated
Resource Plans

Sample excerpts, Fiscal Year 2002

Draft, Executive Summary
Rhode Island Children with
Disabilities Study Interim Report,
September 2001

Log of Publications Requested and
Disseminated
(September 2001 excerpt)
Division of Family Health
Rhode Island Department of Health

Family Health Hotline Correspondence
Rhode Island Department of Health

Early Intervention Family Satisfaction
Survey
Draft Results, August 14, 2001

Rhode Island Department of Health

Corresponding Indicators

CC1
CC2

CC1

CC1
CC2

CC1
CC2

CC1

CC1

CC2

CC2
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Data Needs

In reviewing and analyzing the Data Sources previously listed, the Steering Committee
identified needs in the methods currently used in RI for data collection, analysis and use.
The Steering Committee prioritized these data needs related to those that are considered
to be the most essential to support effective improvement planning.  These will be
addressed by way of two major strategies:  (1) a one year U.S. Department of Education
Improvement Planning Enhancement Grant entitled, “Data Driven Decision Making for
Improvement Planning” and (2) the Improvement Planning Process itself.
Data needs are presented below.  Items are listed in priority order.

1. Enable the RIDE data system to portray the relationship between the percentage of
students in poverty and the percentage of students identified with disabilities in
poverty. Consider exploration of all factors, such as teacher expectations, educational
responsiveness, referral-identification procedures, etc.,  contributing to any correla-
tion between poverty and incidence.

2. There is no state level tracking system re: Child Outreach system functioning or
results.  Local accountability is limited to 5-year monitoring visits (School Support
System) and annual review of district’s federal funding application, comparing
screening result percentages to criteria established via a rubric.

3. Collect data on sources of referrals birth-21 and the percentage of referrals from each
source.  There is a need to track, report, and access the cultural appropriateness and
overall effectiveness of public outreach efforts.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.1 Does the implementation of a comprehensive, coordinated Child Find
system result in the identification, evaluation and assessment of all eligible children
birth through age 21?

Cluster Committee Report

Objective:  All children birth through 21 who have developmental delays, disabilities,
and/or are at-risk are identified, evaluated and referred for services.

CC.1.a.1. Is the
percentage of
eligible infants and
toddlers identified
with developmental
delays comparable
to national demo-
graphic data for the
percentage of
infants and toddlers
with developmental
delays?

CC.1.a.2.  Is the
percentage of
eligible children
aged 3-5 identified
comparable to
national demo-
graphic data for the
percentage of
children 3-5 with
disabilities?

CC.1.a.3. Is the
percentage of
children 6-21
identified as having

• National and
State demo-
graphic and
prevalence data
(through RIDE
& DOH)

• Number of
children and
families identified
and evaluated:

- RI Kidsnet
- RI DOH: EI

MIS
- RIDE OSN

Census
- Preschool

screens:
Local dis-
trict 2001
Consoli-
dated
Resource
Plans (CRPs)
submitted to
RIDE

CC.1a.1. (Ages B-3)
1) The percentage

of eligible
infants and
toddlers B-3
reported in RI is
about 65%
higher than the
average national
percentage. RI’s
count includes
children w/
established
disability
conditions as
well as children
at significant
risk for disabili-
ties based on a
combination of
selected envi-
ronmental and/
or medical
factors

2) RI screens every
baby born

Findings on all
indicators: Analyses
conducted as the
basis of this report
were based on data
derived from a
variety of state and
national data
reports in which
reporting criteria
and sources may be
somewhat inconsis-
tent.  Analyses
should be viewed
as estimates.

CC.1.a.2. (Ages 3-5)

1) The RIDE
resources (staff
& budget)
devoted to
overseeing and
supporting the
preschool
screening
system (Child
Outreach) have
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.1 Does the implementation of a comprehensive, coordinated Child Find
system result in the identification, evaluation and assessment of all eligible children
birth through age 21?

disabilities compa-
rable to national
demographic data
for the percentage
of children with
disabilities?

• State level
Interagency
Agreement
among RIDE,
Health, Human
Services & Head
Start

• 1994 Draft
Guidelines from
RIDE for the
Child Outreach
process in RI

through its
Universal
Newborn
Screening
program and
follows up for
those eligible
with a Level II
in-home screen-
ing.  This
process includes
hearing screen-
ing through the
RI Hearing
Assessment
Program based
at Women &
Infants Hospi-
tal.

CC.1.a.2.  (Ages 3-5)
1) The percentage

of eligible
children ages 3
through 5 in RI
is about 35%
higher than the
average national
percentage.

2) There are a
variety of local

been gradually
eliminated since
1990.

2) Local commit-
ment of staffing
and resources to
conduct Child
Outreach is
variable across
districts.  There
is no state level
standard for
local implemen-
tation.

3) There is no state
level tracking
system re: Child
Outreach
system func-
tioning or
results.  Local
accountability is
limited to 5-year
monitoring
visits (School
Support Sys-
tem) and annual
review of
district’s federal
funding appli-
cation, compar-
ing screening
result percent-
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.1 Does the implementation of a comprehensive, coordinated Child Find
system result in the identification, evaluation and assessment of all eligible children
birth through age 21?

Child Outreach
practices that
reach on site
into community
early care and
education
programs on
site, including
nursery, child
care and Head
Start programs.
This collabora-
tion is sup-
ported by a
state level
interagency
agreement
among the
Depts. of Educa-
tion, Health and
Human Services
and Head Start.

CC.1.a.3 RI identi-
fies children from
various racial/
ethnic groups as
having disabilities
at rates that are
comparable to
percentages of
resident children in
these groups, w/a

ages to criteria
established via a
rubric.

4) The existing
preschool
screening
program for 3-5
years olds
(Child Out-
reach) reaches
only 30% of 3
year olds & 50%
of 4 year olds
statewide.
Standards
drafted in 1994
were never
formerly
adopted and
disseminated

CC.1.a.3.  (ages 6-
21)

1) RI identifies
more students
than the na-
tional average
as having
disabilities. The
percentage of
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.1 Does the implementation of a comprehensive, coordinated Child Find
system result in the identification, evaluation and assessment of all eligible children
birth through age 21?

slightly lower
percentage identi-
fied among most
minority groups:

Hispanic: 2.4%
lower than
general popula-
tion of children
who are His-
panic.

Black: 1.6 %
lower than
general popula-
tion of children
who are black.

Asian/Pacific
Island: 2.18%
lower...

Groups slightly
higher than
percentage in
general popula-
tion:

White: 5.03%
higher than
general popula-
tion of children
who are white

eligible children
aged 6-21 is
approximately
50% higher than
the national
percentage and
reflects the
highest percent-
age in the
nation. Inci-
dence rates peak
in 3rd-4th
grades.

2) There’s no state
level tracking
system or
oversight and
limited local
accountability
for school-aged
screening.
Accountability
is limited to 5-yr
state monitoring
(School Support
System).
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

American
Indian: .09%
higher than
general popula-
tion of children
who are Ameri-
can Indian.

CC.1.b.
(Ages B-12 months)

 1) The percentage
of eligible
infants under
age one identi-
fied and served
in early inter-
vention in RI is
comparable to
estimated
national preva-
lence data. RI’s
count includes
children with
established
disability
conditions as
well as children
at significant
risk for disabili-
ties based on a
combination of

CC.1.b.
(Ages B-12 months)
The percentage of
infants identified
(just under 1%)
during the first 12
months of life is
lower than the
overall percentage
identified (2.7 %)
during the B-3
period.

Pediatricians
initiate a markedly
small percentage of
referrals at the
earliest ages for
children who are
later found eligible
through other
channels.

• National and
State demo-
graphic and
prevalence data
(through RI
DOH)

• State data - age
at referral

- RI DOH:
Level I & II
screening
data

• RI DOH: EI MIS

CC.1.b.  Is the
percentage of
eligible infants with
disabilities that are
identified under the
age of one compa-
rable with national
prevalence data?

Component CC.1 Does the implementation of a comprehensive, coordinated Child Find
system result in the identification, evaluation and assessment of all eligible children
birth through age 21?
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.1 Does the implementation of a comprehensive, coordinated Child Find
system result in the identification, evaluation and assessment of all eligible children
birth through age 21?

selected envi-
ronmental and/
or medical
factors

2) RI screens every
baby born
through its
Universal
Newborn
Screening
program and
follows up for
those eligible
with a Level II
in-home screen-
ing.  This
process includes
hearing screen-
ing through the
RI Hearing
Assessment
Program based
at Women &
Infants Hospi-
tal. Some infants
are then referred
to Early Inter-
vention for an
evaluation to
determine
eligibility for
services.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.2 Do families have access to culturally relevant information that supports
and promotes referral of eligible children aged birth through 21 to the comprehensive
child find system?

CC.2. Do families
have access to
culturally relevant
information that
supports and
promotes referral of
eligible children
aged birth through
21 to the compre-
hensive child find
system?

• State data re: the
effectiveness of
the distribution
of materials and
access to infor-
mation consis-
tent with State
demographics

• RI DOH:
- EI record

review data
- Family

HELP
Hotline &
Communi-
cations Unit

- Publications
& Listings

• RIDE:
 District Consoli-

dated Resource
Plans: descrip-
tions of Child
Outreach,
family learning
opportunities,
public aware-
ness activities

CC.2.
 1) RI has a variety

of public out-
reach and
awareness
materials in
place, primarily
focused on
Health, Early
Intervention
and preschool
services. Some
informational
materials are
published in
alternate lan-
guages.

• Early Interven-
tion brochures
and informa-
tional book-
marks are
available in
English &
Spanish.

• Child Outreach
posters and
brochures were
designed by
RIDE in 1990 in 5
languages:
English, Spanish,

CC.2.
1) RI has no

systematic
tracking, data
collection or
reporting
system to
inform the state
re: who is and
isn’t reached re:
services avail-
able and how to
access them.
There is no
process in place
for assessing the
effectiveness of
outreach efforts
as a whole or
for particular
cultural groups.
It is unknown
who receives
what informa-
tion or publica-
tions and what
outreach activi-
ties exist in local
communities.

There is no system-
atic information at
the state level re:
local communities’
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.2 Do families have access to culturally relevant information that supports
and promotes referral of eligible children aged birth through 21 to the comprehensive
child find system?

Portuguese,
Cambodian and
Hmong.

• Public health
informational
posters and
materials re:
lead and immu-
nizations are
available in
English &
Spanish.

 2) RI has in place
some alternate
methods of
public outreach
and awareness
re: family
health, early
intervention
and preschool
services.

• The RI Dept of
Health operates
a Family Health
Hotline staffed
with people
who speak
English, Span-
ish, Portuguese
and French

supply and distri-
bution of Child
Outreach publica-
tions (posters &
brochures) designed
and distributed by
RIDE in 1990.

2) There is limited
evidence of
public aware-
ness and infor-
mation for
families of
school-aged
children regard-
ing special
education
services and the
referral process.

Families of school-
aged children get
information prima-
rily through word
of mouth.  One or
two Local Special
Education Advisory
Committees offer
information to their
local Parent-Teacher
Organizations.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.2 Do families have access to culturally relevant information that supports
and promotes referral of eligible children aged birth through 21 to the comprehensive
child find system?

• Dept of Health
radio commer-
cials and bus
posters re: lead
treatment and
immunizations
are offered in
English and
Spanish.

• Early Interven-
tion operates an
800 # in English,
Spanish and
Portuguese.

• Some personnel
such as Level I
and Level II
screeners and
WIC staff, refer
families to early
intervention
services when
appropriate.

• Child Outreach
posters and flyers
are displayed in
community
locations such as
health centers,
physicians
offices, public

 3) There exists no
system for
ensuring equi-
table, culturally
appropriate
development
and distribution
of referral
information in
the various
cultural and
language
groups within
each commu-
nity, agency or
school district.
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Indicator Data/Information
Sources

Data Analysis
Strengths

Data Analysis
Concerns

Component CC.2 Do families have access to culturally relevant information that supports
and promotes referral of eligible children aged birth through 21 to the comprehensive
child find system?

libraries, super-
markets, Head
Start programs,
nursery schools,
and child care
centers.

• RI’s Parent
Information
Network
(RIPIN), Parent
Support Net-
work of RI (PSN),
and the Univer-
sity-Affiliated
Program (UAP)
at RI College
reflect statewide
commitment to
parent-driven
and parent-to-
parent informa-
tion & support.
These projects
conduct out-
reach, support
and training
efforts for fami-
lies, primarily
with children
with special
needs, but some
for families in
general.
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